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Introduction  
 
 

History of Los Angeles Harbor College 
 

Los Angeles Harbor College is one of 113 public two-year community colleges in the California 

Community Colleges and one of nine colleges in the Los Angeles Community College District, the 

largest district in the state.  The College is located approximately 20 miles south of downtown Los 

Angeles. The primary service area includes the 15th District of Los Angeles (Harbor City, Harbor 

Gateway, San Pedro, and Wilmington) and the cities of Carson, Gardena, Lomita, Palos Verdes 

Estates, Rancho Palos Verdes, Rolling Hills Estates, Rolling Hills, and some parts of Torrance, Long 

Beach, and Redondo Beach. 

 

before adopting its present name in 1965.  The initial enrollment of the College was 650 students, 80% 

male and 70% graduates of San Pedro High School.  By 1965, the College had grown to approximately 

5,000 students with a balance of male and female students. Today, Harbor College enrolls 

approximately 11,000 students, 60% female and 40% male, at a single campus location. 

 

By the early 1950s, the college had grown from a group of Quonset huts to six buildings; by 1963, the 

Administration, Astronomy, Business, and Science buildings were constructed along with the Seahawk 

Center the student activity hub. In 1965, the Fine Arts building was completed, and by 1969, 

Drama/Speech, General Classrooms, and service and storage buildings were added.  In 1977, the 

Music building was constructed, and the Nursing building in 1980. These buildings comprised the 

campus until the Los Angeles Community College District adopted the largest facilities construction 

bond issue in the history of the District in 2000. Using Bond funding, the College renovated the Fine 

Arts, Theatre, Nursing and Music buildings and constructed the Northeast Academic Hall, Student 

Services and Administration building,  central plant buildings,  PE/Wellness Center, Child 

Development center, a Science Complex, a Technology building, and a Library and Learning 

Resources building.   

 

-acre campus is part of a reserve that includes the College, a recreational lake, a 

wildlife sanctuary, a public park, and a golf course. The College is located in the western portion of the 

Los Angeles suburb of Wilmington, California, a community long known for its petroleum refineries 

and proximity to the Port of Los Angeles. The College is separated from much of the neighboring 
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residential area by the Harbor Freeway (I-110), which, in turn, offers the College high visibility and 

easy accessibility.   

 

The College employs 13 administrators, 76 regular faculty, 304 hourly faculty, and 138 classified 

employees.  In the fiscal year 2013-14, the general fund budget was $31,555,363 with an additional 

$12.1 million from other sources including specially funded programs, categorical funds, and grants and 

$17.2 million in financial aid.  

 
 

Major Developments since the 2012 Self-Evaluation 
 

Leadership 

Since the last self-evaluation in 2012, Los Angeles Harbor College has experienced several leadership 

changes. Dr. Otto Lee was named president of Los Angeles Harbor College in July 2014.  Prior to Dr. 

 president for the 2013-2014 academic year, 

and Mr. Marvin Martinez served as president from 2010 to 2013.  Prior, the college experienced 

several periods of stable administrative leadership:  

 

¶ Dr. Linda M. Spink, 2000-2010 

¶ Francisco C. Quiambao Jr., (Acting) 1999-2000  

¶ Jose L. Robledo, (Acting) 1998-1999 

¶ James L. Heinselman, 1990-1998  

¶ Robert S. Standen, (Acting) 1989-1990 

¶ James L. Heinselman, 1980-1989  

¶ Edward W. Robings, (Acting) 1979-1980 

¶ Eugene A. Pimentel, 1972-1979 

¶ Kenneth  W. Williams, (Acting) 1971-1972 

¶ Wendell C. Black, 1958-1971 

¶ Raymond J. Casey, (Director) 1949-1958  

 

In July 2015, two interim vice presidentsacademic affairs and student support serviceswere selected 

to fill the simultaneous retirements of vice presidents who had served the college for many yearsseven 

years for the vice president, academic affairs (who had been at the college a total of 37 years) and 12 

years for the vice president, student support services.  The Vice President of Administrative Services 

joined Harbor in spring 2015 when the 12-year incumbent moved to another college in the district.  
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Two new deans of academic affairs were hired in 2013, and a new Dean of Institutional Effectiveness 

was hired in spring 2015. 

 

Finally, the Los Angeles Community College District hired a new chancellor, Dr. Francisco 

Rodriguez, starting June 1, 2014.   

 

New Campus Buildings 

Since the last visit, two major instructional buildings have been completed at the College.  In spring 

2014, the Library/Learning Resource Center opened.  The Library Learning Resource Center (LLRC) 

is a two story building comprised of over 30,000 square feet of assignable space, within a building sized 

at over 40,000 total square feet.  The building is on two floors in the central area of the campus and is 

home to the Library, the Learning Resource Center (LRC), and a portion of Special Programs & 

Services (SPS).  (See Appendix A for a Glossary of Acronyms) 

 

The first floor consists of a portion of the Library, the entire LRC, and the portion of the SPS that is 

housed in the LLRC.  The Library on the first floor includes a computer commons space (containing 

approximately 100 computers), a library circulation desk, reserves collections, microfiche archives, and 

checkout.  The LRC includes four learning centers, designated tutoring spaces, and offices.  The SPS 

area consists of a High-Tech classroom, other classrooms, and offices.  The main floor also has two 

main entrances, an atrium lobby, a dedicated staff entrance, photocopy/print facilities and automated 

book drops.  The second floor primarily consists of the remainder of the Library including such areas as 

the Library offices, a Library classroom, general collections, group study/testing rooms, and a periodical 

room.  The second floor also contains a staff lounge, a conference room, and photocopy facilities. 

 

will eventually become part of the overall campus landscaping plan.  

 

The building was designed to fulfill the goals of the original Campus Master Plan of defining a 

prominent new campus mall with several other new buildings.  Unique features of the LLRC building 

include the south façade which is clad with a curtain wall made of high-efficiency glass and horizontal 

and conference rooms overlooking the campus; and user-friendly way-finding systems intended to 

promote circulation flow.   
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The Science Complex opened in fall 2013 and houses the physical and life science programs.   This 

73,767 square-foot, three-story building provides state-of-the art lecture halls, classrooms, science and 

computer laboratories, conference and faculty lounge space, and administrative offices.  It achieved 

LEED Platinum certification as a result of dozens of sustainable elements including solar and wind 

generation, day lighting and advanced HVAC componentry.   

 

Achieving the Dream/ ATD Leader College 

Los Angeles Harbor College joined Achieving the Dream in 2011, the national initiative that seeks to 

identify barriers to student achievement and then implement college wide strategies for addressing the 

obstacles. In fall 2014, the College was recognized as an ATD Leader College based on its 

implementation of success strategies, informed by the evaluation of data, which led to increased fall-to-

spring persistence rates for all students in the ATD cohort and specifically for Hispanic students. Data 

from 2009-10 to 2012-13 indicated steady overall progression. In 2009-10, 64.6% of students persisted 

from fall to spring.  That figure increased to 64.9% in 2010-11, to 65.9 in 2011-12, and finally to 

69.6% in 2012-13. Overall, an increase of 5% was experienced for the reporting years. The groups 

showing the most overall improvements were Hispanics, with a growth of 7.7% between 2009-10 and 

2012-13, and females, with an overall increase of 6.2% in four years. 

 

A focus on Hispanic students is essential for student success as the Hispanic population at Harbor 

College continues to see growth. Between fall 2006 and 2012, the Hispanic male population increased 

by almost 5% and Hispanic female by 7%. Between fall 2006 and 2012, the Hispanic population 

increased by 6.2%, from 46.1% to 52.3%. -

time student enrollment and 49% of non-first-time students (fall 2012 term).  In addition, per other 

ATD measures, Hispanic males showed consistency in enrollment with more that 60% enrolling in 

English within their first year. More specifically, all but one of the disaggregated groups demonstrated 

increased successful persistence from term-to-term, from an increase of 1.6% for Other to 7.7% for 

Hispanics.  Females also showed an overall increase of 6.2% over the four year period.  

 

Success Initiatives 

Since the 2012 report, Harbor College accomplished much in terms of advancing student success.  The 

he Student Success 

success efforts into one campus wide endeavor. The SSCC oversees Achieving the Dream, California 
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Basic Skills Initiative, the activities included in the Student Equity Plan, and District student success 

efforts and works collaboratively with student services to implement the Student Success and Support 

Program plan that requires all students to complete orientation, assessment, and an educational plan 

prior to registering for classes.  

 

These collaborative efforts, and the application of a data-driven decision and evaluation model, resulted 

in a number of sustained interventions and college wide plans to enhance student success, including: 

 

1.  Harbor Advantage 

A First Year Experience (FYE) program was initiated in fall 2012 after the ATD Core team 

reviewed data provided by the ATD Data team. This review included numerous sources, including 

persistence and completion rates.  Focus groups with student leaders were also conducted to share 

the data with students and obtain their input. (Student focus group presentation1).  The data 

analysis indicated that Harbor students experience consistently low retention rates.  Based on the 

analysis, the ATD Core team recommended to the College Planning Council that a first year 

experience program be established and funded and include a redesign of student orientation and 

assessment processes; assessment preparation; and cohort scheduling of and English, general 

elective, personal development and service learning courses.  The ATD Core team set a goal for 

the FYE program of an improved retention rate of 10% in the initial year.  Seventy students 

participated in the first FYE, and an analysis of the data determined that the intervention was a 

success. In fall 2012, the retention rate for students in the FYE English class was 16% higher, and 

the overall success rate was 30% higher than for students in a comparison group. (FYE Course 

Retention & Completion2) Based on this success, the cohort was increased to 120 students in fall 

2013, and in fall 2014, the Student Success Umbrella recommended that the FYE program be 

included in the Educational Master Plan as the Harbor Advantage, a scaled FYE that provides all 

first time in college students who want to participate a guaranteed prescribed program of study; 

pathway. (CPC minutes 3/10/143)  Harbor Advantage is also included in the Student Success and 

Support Program Plan, and the Student Equity Plan. (Student Success and Support Program 

Plan; Student Equity Plan4)  

 

The target group for Harbor Advantage is new incoming students and continuing students with 

fewer than 10 units. These students are recruited from local high schoolsstudents who normally 

come to Harbor College in the fall term following high school graduation.  Harbor Advantage 

http://www.lahc.edu/facultystaff/atd/Data%20and%20Supportive%20Research%20Links.html
http://www.lahc.edu/accreditation/institutionaleffectiveness/ATD_and_equity_projects_reports/FYE%20Fa12%20Cohort%20Retention%20and%20Completion%20Revised.pdf
http://www.lahc.edu/accreditation/institutionaleffectiveness/ATD_and_equity_projects_reports/FYE%20Fa12%20Cohort%20Retention%20and%20Completion%20Revised.pdf
http://www.lahc.edu/govplanning/governance/cpc/cpc%20minutes%203-10-14.pdf
http://www.lahc.edu/govplanning/LAHC_SSSP1.pdf
http://www.lahc.edu/govplanning/LAHC_SSSP1.pdf
http://www.lahc.edu/govplanning/governance/cpc/StudentEquityPlan2014-2017.pdf
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grew from 70 students in the initial pilot in fall 1021 to 120 students in fall 2013 to 265 students 

in fall 2014 to 425 students in fall 2015.  Harbor Advantage term-to-term persistence (fall 2014 to 

spring 2015) was 85.5%, 15% higher than first-time in college students not enrolled in the 

program.  Successful course completion for Harbor Advantage students was 70% compared to 

62% for non HA students. In addition, the average units completed for HA students for fall 2014 

was 9.86 compared to 6.82 for non HA students.   

 

2.  Culturally Responsive Training 

Culturally Responsive Training goals include recognizing and enhancing existing strengths as 

accomplishments of ethnically diverse student populations (transformation); affirming the 

heritage, learning style, and home culture of learners (validating); developing intellectual, social, 

emotional, and political learning (comprehensive); and encompassing curriculum content, learning 

content, and classroom climate (multidimensional).  It is a multi-faceted initiative engaging 

faculty, staff, administrators, and students in the recursive process of self-reflection, dialogue, 

change, and growth regarding cultural understanding and cooperation in order to actively address 

individual and collective self-awareness, attitudes, and believes, knowledge of others, and the skills 

need to implement new understandings through best practices of cultural competence.   

 

To date, the CRT workshops have been attended by 110 faculty, staff and administrators.  In 

addition, the CRT team presented at the fall 2014 RP Group Strengthening Student Success 

Conference and was invited by the new Los Angeles Community College District chancellor to 

present at his first management team retreat in spring 2015.  In July 2015, Harbor College will 

host a second training by the facilitators from the Community College of Baltimore County, with 

faculty and staff from sister colleges Pierce and West Los Angeles participating.  The training will 

include new modules of culture awareness per the CCBC model and increase the number of 

Harbor trainers from seven to eleven. 

 

3.  CHAMPS  

An additional effort implemented by the college on a large scale in spring 2015 is the CHAMPS 

program. This program is embraced by the 

faculty and coaches in the Kinesiology division and attendance at the programs workshops and 

CHAMPS Success Center (tutoring) is mandated for all  (approximately 250 each 

semester).  This program enhances student-athlete engagement, gives them the tools and support 

needed to successfully advance in their education and sport, and supports interaction between 
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, coaches, faculty, staff, and support programs. The mission is to enhance the quality of 

the student-athlete experience within the context of higher education. The program supports 

student-athlete development and excellence in five areas: Academics, Athletics, Personal 

Development, Career Development, and Community Service.  

 

The goals of the program are to serve the high-risk students shown to be low in course completion 

rates, decreasing dropout rates, and increasing the percentage of student-

completion, and transfer rates. Some strategies of the program include: mentors, SAAC (Student 

Athlete Advisory Council), grade checks/progress reports, study hall (CHAMPS Success Center), 

tutoring assistance, an academic counselor, guest speakers and workshops with various campus 

departments, a student handbook and website for CHAMPS.  The workshops cover various topics 

including: Goal Setting & Time Management, Etiquette and Communication, Stress 

Management and Competitive Anxiety, Money Management and Financial Aid, Drugs and 

Alcohol Awareness, The Go-Giver (Community Service), and Teamwork and Conflict 

Management. 

 

4.  Student Equity Plan 

Another example of data-driven planning is seen in the selection of activities included in the 

(CCCCO).  Following specific CCCCO data protocols, the Office of Institutional Effectiveness 

evaluated the Harbor College student population in five different categories, including access, 

completion, and transfer, and disaggregated the data by ethnicity, gender, and several other 

indicators.  Institutional Effectiveness reviewed the data with a subcommittee of the Student 

Success Coordinating (Umbrella) Committee (SSCC), whose members created an Equity Plan 

that proposed goals, activities, and evaluation plans to address disproportionate impacts 

experienced by specific student populations. (Student Equity Plan5)  The data indicated that 

African American males and females and Hispanic males were not completing courses at a rate 

that was proportional to other student populations. For example, the data showed that course 

completion by African American students is 26% lower than the general student population.  The 

SSCC set a goal to improve the completion rates for the targeted students by 6% each academic 

year through 2016-2017 (an 18% total increase). Based on the analysis, the Student Success 

Coordinating (Umbrella) Committee proposed and received approval for the funding of several 

strategies, including expanding the Harbor Advantage program and creating student support 

groups for specific student populations. (CPC minutes 11/10/146) Beginning spring 2015, the 

http://www.lahc.edu/govplanning/governance/cpc/StudentEquityPlan2014-2017.pdf
http://www.lahc.edu/govplanning/governance/cpc/CPC-2014-11-10.pdf
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student services and instructional support for Harbor College student  of which nearly 

30% are African American.  The SSCC leads the evaluation of this program and make 

recommendations to the College Planning Council for future planning for CHAMPS. 

 
 

Description of Student Enrollment Data  
 

Since the last educational quality and institutional effectiveness review, student enrollment data has 

remained relatively stable.  The charts below profile the College demographics with respect to the four 

goals in the Strategic Educational Master Plan: Access and Preparation for Success, Teaching and 

Learning for Success, and Institutional Effectiveness, and Resources and Collaboration. 

 

Goal 1:  Access and Preparation for Success 
 

Status Fall 2010 Fall 2011 Fall 2012 Fall 2013 Fall 2014 

Concurrent HS Students 1,005  1,024  742  1,068  1,064  

First Time Students 1,642  1,552  1,381  1,494  1,425  

New Transfer Students 1,280  1,099  878  989  974  

Continuing Students 5,105  5,153  5,162  5,017  5,167  

Returning Students 1,479  1,377  1,361  1,537  1,430  

Total Credit Students 10,511  10,205  9,525  10,104  10,059  

Source: LACCD Office of Institutional Effectiveness  

 

 

 

Credit/Non-Credit Fall 2010 Fall 2011 Fall 2012 Fall 2013 Fall 2014 

Credit Students    10,205     10,205       9,525     10,104     10,059  

Noncredit Students 168 99 85 131 153 

 

Gender  Fall 2010 Fall 2011 Fall 2012 Fall 2013 Fall 2014 

Female 59.0% 57.7% 57.9% 58.7% 59.1% 

Male 41.0% 42.3% 42.1% 41.3% 40.9% 

 

Ethnicity  Fall 2010 Fall 2011 Fall 2012 Fall 2013 Fall 2014 

African American 15.8% 16.2% 14.8% 14.4% 13.6% 

Asian/Pacific Islander 17.5% 17.0% 15.8% 16.4% 17.1% 

Hispanic/Latino 47.6% 48.8% 52.3% 53.8% 53.9% 

White 17.5% 16.3% 15.4% 13.9% 13.7% 

Other/Unknown 1.6% 1.6% 1.6% 1.5% 1.7% 

College Mission:  Los Angeles Harbor College promotes access and student success through associate and transfer degrees, certificates, 

economic and workforce development, and basic skills instruction. Our educational programs and support services meet the needs of diverse 

communities as measured by campus institutional learning outcomes. 

 

Institutional Learning Outcomes 

¶ ISLO 1 - Communication: Reading, writing, speaking, observing. 

¶ ISLO 2 - Cognition: Problem solving, analyzing, evaluating, developing, creative thinking, reasoning, application, classify, organize. 

¶ ISLO 3 - Information and Technological Competency: Information literacy, technological competency, research proficiency. (Addition of 
Technological is pending approval) 

¶ ISLO 4 - Social Responsibility and Ethics: Teamwork, ethics, values, accountability. 
 

Strategic Educational Master Plan Goal (SEMP) 

¶ Goal 1 - Access and Preparation for Success: Improve equitable access; help students attain important early educational momentum 
points. 

¶ Goal 2 - Teaching and Learning for Success: Strengthen effective teaching and learning by providing a learner-centered educational 
environment; help students attain their goals of certificate and degree completion, transfer, and job training and career placement; 
increases equity in the achievement of these outcomes. 

¶ Goal 3 - Organizational Effectiveness: Improve organizational effectiveness through data-informed planning and decision-making, process 
assessment, and professional development. 

¶ Goal 4  - Resources and Collaboration: Increase and diversify sources of revenue in order to achieve and maintain fiscal stability and to 
support District initiatives. Enhance and maintain mutually beneficial external partnerships with business, labor, and industry and other 
community and civic organizations in the greater Los Angeles area. 
 

College Mission:  Los Angeles Harbor College promotes access and student success through associate and transfer degrees, certificates, 

economic and workforce development, and basic skills instruction. Our educational programs and support services meet the needs of diverse 

communities as measured by campus institutional learning outcomes. 

 

Institutional Learning Outcomes 

¶ ISLO 1 - Communication: Reading, writing, speaking, observing. 

¶ ISLO 2 - Cognition: Problem solving, analyzing, evaluating, developing, creative thinking, reasoning, application, classify, organize. 

¶ ISLO 3 - Information and Technological Competency: Information literacy, technological competency, research proficiency. (Addition of 
Technological is pending approval) 

¶ ISLO 4 - Social Responsibility and Ethics: Teamwork, ethics, values, accountability. 
 

Strategic Educational Master Plan Goal (SEMP) 

¶ Goal 1 - Access and Preparation for Success: Improve equitable access; help students attain important early educational momentum 
points. 

¶ Goal 2 - Teaching and Learning for Success: Strengthen effective teaching and learning by providing a learner-centered educational 
environment; help students attain their goals of certificate and degree completion, transfer, and job training and career placement; 
increases equity in the achievement of these outcomes. 

¶ Goal 3 - Organizational Effectiveness: Improve organizational effectiveness through data-informed planning and decision-making, process 
assessment, and professional development. 

¶ Goal 4  - Resources and Collaboration: Increase and diversify sources of revenue in order to achieve and maintain fiscal stability and to 
support District initiatives. Enhance and maintain mutually beneficial external partnerships with business, labor, and industry and other 
community and civic organizations in the greater Los Angeles area. 
 

http://www.laccd.edu/Departments/EPIE/Research/Pages/Student-Characteristics.aspx
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Age Fall 2010 Fall 2011 Fall 2012 Fall 2013 Fall 2014 

Under 20 31.1% 31.3% 29.0% 31.0% 30.8% 

20 to 24 years old 33.7% 34.2% 36.6% 36.1% 36.7% 

25 to 34 year old 20.1% 20.1% 19.9% 19.2% 19.6% 

35 and over 15.1% 14.4% 14.5% 13.8% 13.0% 

Source: LACCD Office of Institutional Effectiveness; Noncredit Count from LACCD IRDS Term 

 

Educational Goal  Fall 2010 Fall 2011 Fall 2012 Fall 2013 Fall 2014 

Transfer to 4 Year  38.9% 44.6% 49.3% 52.2% 54.0% 

AA/Vocational Degree 9.7% 9.8% 9.5% 9.3% 9.3% 

College Prep 5.3% 4.7% 3.4% 3.3% 3.8% 

Career/Workforce 21.9% 17.0% 14.7% 13.0% 11.0% 

4 year College Credit 4.0% 4.7% 4.4% 5.4% 5.5% 

Personal Development 2.9% 2.6% 2.3% 2.0% 1.9% 

Undecided/Unknown 18.4% 17.5% 16.8% 15.1% 14.9% 

Source: LACCD Office of Institutional Effectiveness 

 

Study Load Fall 2010 Fall 2011 Fall 2012 Fall 2013 Fall 2014 

12 units or more 31.6% 30.2% 30.7% 28.9% 29.6% 

6 to 11 units 36.5% 36.7% 38.7% 39.2% 39.7% 

5 units or less 31.9% 33.1% 30.6% 32.0% 30.7% 

Source: LACCD Office of Institutional Effectiveness 

 

 

 

Financial Aid   2009-10 2010-11 2011-12 2012-13 2013-14 

BOGG 6,282 7,414 8,000 7,762 8,494 

Pell Grant 3,157 4,064 4,363 3,929 4,113 

Cal Grant B 341 370 379 394 523 

EOP&S Book Grant 92 68 0 0 11 

Annual Amount Distributed  $13,982,207  $17,576,178  $19,365,195  $18,913,396  $20,231,839  

Source:  CCCCO Data Mart 

 

 

Goal 2:  Teaching and Learning for Success   
 

 Scorecard  2009-10 2010-11 2011-12 2012-13 2013-14 

Degree/Transfer 

Completion 

43.6% 41.4% 45.1% 39.9% 38.5% 

Persistence 61.8% 59.9% 58.5% 60.5% 64.0% 

http://www.laccd.edu/Departments/EPIE/Research/Pages/Student-Characteristics.aspx
http://www.laccd.edu/Departments/EPIE/Research/Pages/Student-Characteristics.aspx
http://www.laccd.edu/Departments/EPIE/Research/Pages/Student-Characteristics.aspx
http://datamart.cccco.edu/Services/FinAid_Summary.aspx
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30 Unit Completion 60.2% 64.3% 64.2% 62.1% 63.0% 

Remedial English Progress 39.6% 40.7% 39.3% 36.2% 39.6% 

Remedial Math Progress  37.5% 42.4% 36.8% 38.6% 37.7% 

Remedial ESL Progress 9.5% 18.8% 22.1% 29.5% 19.6% 

CTE (Career Technical 

Education) 

67.7% 63.7% 65.7% 61.8% 57.4% 

Source: California Community College Student Success Scorecard 

 
Completion  2009-10 2010-11 2011-12 2012-13 2013-14 

Associates Degrees 651 604 543 637 798 

Certificates 80 78 98 56 45 

Skills Certificates 1 0 0 0 0 

Total 732 682 641 693 843 

Source: LACCD Stud_Creddata 

 
Transfer 2009-10 2010-11 2011-12 2012-13 2013-14 

CSU Transfers 302 382 321 306 382 

UC Transfers 46 31 40 47 42 

In State Private (ISP) 90 72 73 50 20 

Out of State (OOS) 67 99 82 70 33 

Total 505 584 516 473 477 

Source:  ISP and OOS data from CCC Data Mart;  CSU and UC data from LACCD Institutional Performance & 

Accountability  

 

  

http://scorecard.cccco.edu/scorecard.aspx
http://datamart.cccco.edu/Outcomes/Student_Transfer_Volume.aspx
http://www.laccd.edu/Departments/EPIE/Research/Pages/Institutional-Performance--Accountability.aspx
http://www.laccd.edu/Departments/EPIE/Research/Pages/Institutional-Performance--Accountability.aspx
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Goal 3:  Institutional Effectiveness; and 
Goal 4:  Resources and Collaboration 
 

Staffing (Fall 2014) Count   Ethnicity         % 

Administrator 13 African American     11.9% 

Regular Faculty 76 Asian/Pac Islander     11.7% 

Regular Hourly Faculty 304 Hispanic     14.5% 

Classified 138 White     35.4% 

Total 531 Other/Unknown     26.6% 

  Total     100.0% 

Source: CCCCO Data Mart; Ethnicity based on percentages from LACCD BW a20 report. 

 

Efficiency Measures 2009-10 2010-11 2011-12 2012-13 2013-14 

Cost per enrollment $1,587 $ 1,449 $1,448 $1,546 $1,571 

Cost per FTES $4,179 $3,821 $4,057 $4,472 $4,412 

Cost per FTES/District $3,798 $3,851 $4,048 $4,158 $4,325 

Source:  LACCD Final Budget Reports 

 

Year-End Expenditures 2009-10 2010-11 2011-12 2012-13 2013-14 

Certificated  $16,706,834 $16,154,172 $15,623,507 $14,918,787 $16,625,563 

Non-Certificated  $6,198,156 $5,974,608 $6,076,380 $6,125,237 $6,482,772 

Benefits $5,787,702 $5,807,178 $6,103,483 $ 6,191,852 $ 6,347,872 

Printing & Supplies $296,535 $192,609 $205,191 $201,616 $ 235,656 

Operating Expenses $1,347,967 $1,405,125 $753,076 $1,243,172 $1,459,827 

Capital Outlay $92,025 $45,834 $33,741 $53,905 $32,285 

Other $445,985 $429,168 $ 387,453 $472,433 $371,388 

Total $30,875,204 $30,008,694 $29,182,830 $29,207,002 $31,555,363 

Source:  LACCD Final Budget Reports 

 

Unduplicated Enrollment: Fall 2010 Fall 2011 Fall 2012 Fall 2013 Fall 2014 

Credit Students          10,205         10,205      9,525           10,104               10,059  

Noncredit Students 168 99 85 131 153 

 

Unduplicated Enrollment: Fall 2010 Fall 2011 Fall 2012 Fall 2013 Fall 2014 

Female 59.0% 57.7% 57.9% 58.7% 59.1% 

Male 41.0% 42.3% 42.1% 41.3% 40.9% 

 

 

 

 

 

http://datamart.cccco.ed1u/Faculty-Staff/Staff_Demo.aspx
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Unduplicated Enrollment: Fall 2010 Fall 2011 Fall 2012 Fall 2013 Fall 2014 

African American 15.8% 16.2% 14.8% 14.4% 13.6% 

Asian/Pacific Islander 17.5% 17.0% 15.8% 16.4% 17.1% 

Hispanic/Latino 47.6% 48.8% 52.3% 53.8% 53.9% 

White 17.5% 16.3% 15.4% 13.9% 13.7% 

Other/Unknown 1.6% 1.6% 1.6% 1.5% 1.7% 

 

Unduplicated Enrollment: Fall 2010 Fall 2011 Fall 2012 Fall 2013 Fall 2014 

Under 20 31.1% 31.3% 29.0% 31.0% 30.8% 

20 to 24 years old 33.7% 34.2% 36.6% 36.1% 36.7% 

25 to 34 year old 20.1% 20.1% 19.9% 19.2% 19.6% 

55 and older 15.1% 14.4% 14.5% 13.8% 13.0% 

Source: LACCD Office of Institutional Effectiveness; Noncredit Count from LACCD IRDS Term 

 

Educational Goal: Fall 2010 Fall 2011 Fall 2012 Fall 2013 Fall 2014 

Transfer to 4 Year  38.9% 44.6% 49.3% 52.2% 54.0% 

AA/Vocational Degree 9.7% 9.8% 9.5% 9.3% 9.3% 

College Prep 5.3% 4.7% 3.4% 3.3% 3.8% 

Career/Workforce 21.9% 17.0% 14.7% 13.0% 11.0% 

4 year College Credit 4.0% 4.7% 4.4% 5.4% 5.5% 

Personal Development 2.9% 2.6% 2.3% 2.0% 1.9% 

Undecided/Unknown 18.4% 17.5% 16.8% 15.1% 14.9% 

Source: LACCD Office of Institutional Effectiveness 

 

Study Load: Fall 2010 Fall 2011 Fall 2012 Fall 2013 Fall 2014 

12 units or more 31.6% 30.2% 30.7% 28.9% 29.6% 

6 to 11 units 36.5% 36.7% 38.7% 39.2% 39.7% 

5 units or less 31.9% 33.1% 30.6% 32.0% 30.7% 

Source: LACCD Office of Institutional Effectiveness  

 

Quick Facts: 

47.7% of students are first generation college students 

53.7% receive financial aid 

94.9% are U.S. Citizens or Permanent Residents 

English is the most spoken language at home (88.2%), followed by Spanish (7.4%), Tagalog (1.2%), and Korean (0.4%). 

 

Sources:  Data for the Annual College Profile were taken from various reliable sources within the Los Angeles Community 

College District as well as external reporting agencies: 

¶ Los Angeles Community College District Office of Institutional Effectiveness 

¶  

¶ Accountability Reporting for the California Community Colleges 

http://www.laccd.edu/Departments/EPIE/Research/Pages/Student-Characteristics.aspx
http://www.laccd.edu/Departments/EPIE/Research/Pages/Student-Characteristics.aspx
http://www.laccd.edu/Departments/EPIE/Research/Pages/Student-Characteristics.aspx
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¶ Los Angeles Community College District Student Information System 

¶ Los Angeles Community College District Final Budget Reports 

 

 
 

Description of the Student Population/Service Area:  
 

The Los Angeles Community College District identified 24 zip codes surrounding LAHC where most 

 

 

Harbor College serves a diverse community. Of the service area population 15 years old and over, 40% 

are Hispanic, 26% are White, 19% are Asian/Pacific Islander, 12% are African American, and 2% are 

American Indian/Multi-Ethnic. In fall 2014, the student population was primarily Hispanic (54%), 

followed by White (14%), African American (14%), Asian/Pacific Islander (17%), and American 

Indian/Multi -Ethnic/Other (1%).  These percentages remained stable from fall 2012 to fall 2014. 

 

In fall 2014, females comprised 52% of adults 18 years old and over in our service area and 59% of our 

student population.  Males comprise 48% of our service area and 40% of our student population. The 

percentage of female to male, from fall 2012 to fall 2014, remained stable. 

 

 
Description of Service Area: Demographic and Socio-Economic Data 
 

Demography, poverty level, median household income, educational attainment, and other 

characteristics vary greatly within the service area communities. For example, according to the 

American Community Survey by the U.S. Census Bureau, the median household income in Palos 

Verdes Peninsula is $150,395 while in Wilmington it is $43,364. The percentage of people whose 

income was below the poverty level in the past 12 months was 18.1% in Gardena and only 2.5% in 

Palos Verdes Peninsula.  Of the population 25 years and over, more than 66% in the Palos Verdes 

communities have at least a Bach

addition, it is worth noting that in past five years, residents from the Palos Verdes area only comprise 

about 4.8% of our student enrollment.  

 

As a whole, the median household income in Ha

County and 6% higher compared to the State.  The poverty level is slightly lower (1.4%) than the 

county and .39% higher than the State. Of the population 25 years and over, about 21% in our 
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neighboring communities do not have a high school diploma, while L.A. County has 24% and the 

State with 19% without a high school diploma. 

 

Academic performance and progress in public K-12 schools are measured by their API or Academic 

Performance Indicator score.  According to the California Department of Education, this figure ranges 

from 200 to 1,000 and the target for all schools is 800. 

 
 

Median Household Income (Dollars) 

LAHC Service Area  Los Angeles County California 

$65,151 $56,241 $61,400 

Source: 2008-2012 American Community Survey 5-Year Estimates, U.S. Census Bureau 

 

Percentage of All People Whose Income in the Past 12 Months was Below the Poverty Level 

LAHC Service Area Los Angeles County California 

15.69% 17.10% 15.30% 

Source: 2008-2012 American Community Survey 5-Year Estimates, U.S. Census Bureau 

 

Educational Attainment (Population 25 years and older) 

Educational Attainment LAHC Service Area Los Angeles County California 

Less than 9th Grade 11.07% 13.70% 10.30% 

9th to 12th Grade, No 

Diploma 

9.45% 9.90% 8.70% 

High School Graduate 

(Includes Equivalency) 

21.64% 20.40% 20.70% 

Some College, No Degree 21.24% 19.60% 22.20% 

Associate's Degree 7.71% 6.80% 7.70% 

Bachelor's Degree 19.33% 19.30% 19.40% 

Graduate or Professional 

Degree 

9.56% 10.20% 11.10% 

Source: 2008-2012 American Community Survey 5-Year Estimates, U.S. Census Bureau 
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Local High Schools 

High School High 

School 

Type 

2012 Base 

API Score 

2012 

Statewide 

API Rank 

2012-2013 Cohort 

High School 

Graduation Rate 

LAHC Fall 2012 

High School Origin of 

First-Time New Students 

Carson Senior High Public 689 2 79.90% 10.17% 

Gardena Senior High Public 633 1 74.56% 1.45% 

Harbor Teacher Preparation 

Academy 

Public 934 10 100.00% Dual enrollment at 

LAHC  

Nathaniel Narbonne Senior High Public 692 3 75.53% 11.13% 

Palos Verdes High Public 896 10 99.55% 0.14% 

Palos Verdes Peninsula High Public 906 10 98.62% 1.38% 

Phineas Banning Senior High Public 684 2 74.71% 13.00% 

Port of Los Angeles High Charter 840 9 93.39% Data not available 

San Pedro Senior High Public 715 3 76.51% 13.90% 

Sources: California Department of Education 2012-13 Accountability Progress Reporting; and Cohort Outcome Data File 

 
 

 

Description of the Service Area Labor Market 
 

the Health Care & Social Assistance, Manufacturing, and Retail Trade industries. The Health Care & 

Social Assistance and Retail Trade sectors added new jobs between 2009 and 2014 and are projected to 

continue to grow through 2024. Manufacturing; Agriculture, Forestry, Fishing, & Hunting; Utilities; 

and Management of Companies & Enterprises faced declines or low growth and are projected to 

continue losing jobs over the next decade. Overall the regional job growth is expected to be 14% over 

the next decade. (Economic Overview and Program Gap Analysis September 2015) 

 

¶ Some high-skill occupational categories are projected to see dependable job growth over the 

next ten years, including healthcare practitioners and technical occupations (19% job growth) 

and business & financial operations occupations (14% job growth). Between 2014 and 2024, 

the highest number of average annual job openings for workers with postsecondary certificates 

and above are projected to occur within sales & related occupations, office & administrative 

support occupations, and management occupations. 

 

¶ Around 63% of residents in the area commute outside the LAHC Economic Region for work, 

and roughly 58% of the LAHC Economic Region workers reside outside the area, indicating 

that there are strong economic links between the LAHC Economic Region and the 

http://api.cde.ca.gov/Acnt2013/2012Base_Co.aspx?cSelect=19,Los,Angeles&c=R
http://www.cde.ca.gov/ds/sd/sd/filescohort.asp
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surrounding communities for both out-commuters and in-commuters. 

 

¶ The educational composition of the adult population in the LAHC Economic Region (people 

age 24 and older) has seen a very small shift in recent years. Between 2009 and 2014, the 

proportion of adults with a bach

proportion with a graduate degree and higher decreased by 0.2 percentage points. All other 

levels of educational attainment have remained relatively unchanged. Between both 

postsecondary certificate level and asso

associated with significant workforce gapswith the top three programs having gaps at both 

levels. There were 13 programs associated with significant workforce surpluses. Only four had a 

surplus at the certificate level. 

 

¶ General Cooking & Related Culinary Arts has the largest certificate level gap (gap of 833). 

Accounting Technology/Technician & Bookkeeping (gap of 191, median hourly wage $18.75) 

and Child Care Provider/Assistant (gap of 131, median hourly wage $7.07) are the second and 

third largest gaps at the certificate level.  

 

¶ The top two surpluses at the postsecondary certificate level are General Administrative & 

Secretarial Science (surplus of 282) and Fire Prevention & Safety Technology/Technician 

(surplus of 22). 

 

¶ Accounting Technology/Technician & Bookkeeping is the only certificate program with a 

significant work force gap that pays median wages of greater than $12 an hour. 

 

¶ 

certificate level: General Cooking & Related Culinary Arts (gap of 915), Accounting 

Technology/Technician & Bookkeeping (gap of 195), and Child Care Provider/Assistant (gap 

of 82). 

 

¶ 

(surplus of 187) and Biological & Physical Sciences (surplus of 118). Some of the completers 

are likely getting jobs outside the LAHC Economic Region. 
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¶ There are 36 postsecondary certificate level areas of opportunity identified. Many skilled trades 

and blue collar occupations like heavy & tractor-trailer truck drivers, carpenters, and general 

maintenance & repair workers appear to be undersupplied in the LAHC Economic Region.  

 

¶ 

technicians appear to be undersupplied such as dental hygienists and physical therapist 

assistants. All of the poten

wages (greater than $17 an hour). 

 

TABLE 1.1:  CURRENT AND PROJECTED JOBS AND JOB CHANGE BY INDUSTRY SECTOR, 2014 TO 2024  

NAICS 

CODE  

DESCRIPTION  2014 JOBS 2024 JOBS CHANGE  % CHANGE  

11 Agriculture, Forestry, Fishing and Hunting 1,361 1,004 (357) (26%) 

21 Mining, Quarrying, and Oil and Gas Extraction 8,884 10,156 1,272 14% 

22 Utilities 2,732 2,398 (334) (12%) 

23 Construction 42,161 48,404 6,243 15% 

31 Manufacturing 86,907 83,221 (3,686) (4%) 

42 Wholesale Trade 38,242 43,456 5,214 14% 

44 Retail Trade 78,879 89,033 10,154 13% 

48 Transportation and Warehousing 55,548 62,454 6,906 12% 

51 Information 9,320 9,810 490 5% 

52 Finance and Insurance 24,644 29,942 5,298 21% 

53 Real Estate and Rental and Leasing 46,114 57,044 10,930 24% 

54 Professional, Scientific, and Technical Services 49,876 57,492 7,616 15% 

55 Management of Companies and Enterprises 8,647 8,513 (134) (2%) 

56 Admin. & Support & Waste Mgmt. & 

Remediation Services 

62,288 70,895 8,607 14% 

61 Educational Services 11,462 13,835 2,373 21% 

62 Health Care and Social Assistance 110,359 138,649 28,290 26% 

71 Arts, Entertainment, and Recreation 10,741 12,399 1,658 15% 

72 Accommodation and Food Services 58,086 71,090 13,004 22% 

81 Other Services (except Public Administration) 56,370 65,010 8,640 15% 

90 Government 55,303 55,390 87 0% 

Total  817,923 930,195 112,271 14% 
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Presentation of Student Achievement Data 

and Institution -Set Standards 

 
Introduction: Integrating Student Achievement Data and Institution -Set Standards with 
College Program Review, Planning and Resource Allocation Processes 

  

The College Mission is implemented through the college Strategic Educational Master Plan (SEMP). 

The SEMP identifies institutional goals and articulates the objectives and performance measures that 

evaluate the achievement of these goals. The mission is further implemented through the achievement 

of Institutional Student Learning Outcomes (ISLO). ISLOs are measured through the assessment of 

stu

 Together, these institutional outcomes provide a framework 

to evaluate the achievement of the college Mission.  

 

The SEMP incudes all student achievement measures as well as measures that align with state-

required, college functional plans and other institutional priorities.  College program review, planning 

and resource allocations processes use these measures to align program and operational activities with 

the college mission. The SEMP operates on a three year cycle to assure that the college has sufficient 

time to achieve institutional outcomes and addresses all institutional requirements. [Planning evaluation 

report] At the end of the three year cycle, SEMP progress and college-level student achievement data 

are evaluated and used to assess the achievement of the college mission. The mission evaluation/renewal 

process then drives the next strategic educational master planning cycle. [Planning and Program Review 

Manual] 

 

SEMP measures provide a framework for the college-wide Program Review process and the analysis of 

program-level student achievement data. SEMP measure analysis results are used to generate 

improvement actions at the program level. These improvement actions are the basis of the college unit 

planning and resource allocation processes. All of these activities are organized online to track 

assessment results, unit plans and the request and allocation of resources. Results are summarized for 

review and oversight by the college administrative and governance process [IMPLEMENTATION 

GRID/ HAPS Outcome Summary Reports]. College level results are used by the College Planning 

https://effectiveness.lahc.edu/cpc/College%20Plans/LAHC%20SEMP%202014-2017%20rev%20072715.pdf
http://www.lahc.edu/facultystaff/mission.html
http://www.lahc.edu/facultystaff/mission.html
https://effectiveness.lahc.edu/cpc/College%20Planning%20Documents/PlanningEvaluationReport_2012-13.pdf
https://effectiveness.lahc.edu/cpc/College%20Planning%20Documents/PlanningEvaluationReport_2012-13.pdf
https://effectiveness.lahc.edu/cpc/haps/SitePages/Program%20Review%202.0.aspx
https://effectiveness.lahc.edu/cpc/haps/SitePages/Program%20Review%202.0.aspx
https://effectiveness.lahc.edu/cpc/haps/Lists/Improvement%20Activities/Outcomes%20Summary.aspx
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Council to identify annual institutional priorities within the three year strategic planning cycle. These 

priorities guide annual planning and resource allocation decisions. [Resource allocation manual] 

 

For measures where there is an established institution-set standard, College operational units and 

instructional programs evaluate their performance based on the standard. Units and programs that do 

not meet the standard are required to create an improvement activity to address that result. 

-based Planning System (HAPS), 

validated through the college planning process and updated annually throughout the planning cycle. 

Improvement activities fo

form the annual unit plan. Validated improvement activities organize and track the request and 

allocation of resources. Using SEMP measures as the basis for program review and the resulting unit 

plan allows the college to track the allocation of resources in fulfillment of the SEMP and the college 

mission. [HAPS System Documentation] (ACCJC Policy on Monitoring Institutional Performance) 

 
Establishing Institution -Set Standards 
 

At the college-level, the SEMP identifies the measures used in Program Review; all measures requiring 

institution-set standards are included in the SEMP.  Data on program-level student achievement and 

other SEMP measures are provided in the SEMP Fact Book. These program-level performance data 

are used in conjunction with institution-set standards in the Program Review process to evaluate 

college programs. The standards provide a framework for discussing expectations on performance and 

for identifying opportunities for improvement at the program level (see discussion in the following 

sections). (ACCJC Policy on Monitoring Institutional Performance) 

 

-year 

historical average as the basis for establishing the institution-set standard for a measure. [CPC 

MINUTES] The program review pilot project confirmed the utility of this measure for review and 

planning purposes. Results from the program review pilot are reported in the following sections and in 

the SER in the appropriate standard. Results of the college-wide program review process are reviewed 

annually through the three-year strategic planning cycle. At the end of the strategic planning cycle, the 

validity of current institution-set standards will be reviewed in the SEMP evaluation process and the 

results used in the subsequent renewal of the college mission and strategic educational master plan. 

[Planning Manual] 

 

 

https://effectiveness.lahc.edu/cpc/haps/SitePages/Home.aspx
https://effectiveness.lahc.edu/academic_affairs/ie/SEMP%20Data%20and%20Analysis/Forms/AllItems.aspx


26 

 

 

Presentation of Student Achievement Data  
 

At the College level, student achievement data are used to guide institutional evaluation, planning and 

resource allocation activities. At the program level, student achievement data are used in conjunction 

with institution-set standards to evaluate program performance, identify opportunities to improve that 

performance and to allocate resources based on evaluation results. Disaggregation of data help to guide 

the planning process to develop focused actions that address college and student needs. A summary of 

college-level, disaggregated and program-level data are provided in the following sections. (ACCJC 

Policy on Monitoring Institutional Performance) 

 

 

College-level Student Achievement Data, Analysis & Results 
 

Data Element Institution 

Set 

Standard 

Stretch 

Goal 

SEMP 

Measure 

2013/ 

2014 

2012/ 

2013 

2011/ 

2012 

Three-

year Ave 

Course Completion Rate 65% 72% 2.2.3 65.9% 66.8% 66.8% 66.5% 

Program Completion 

Rate  

June 2016* June 2016* 2.2.3 40.1% 45.1% 41.3% 42.2% 

CTE completion rate  June 2016* June 2016* 2.3.2 57.8% 60.0% 60.6% 59.5% 

Degrees Awarded  672 June 2016* 2.2.3 838 635 543 672 

Certificates Awarded  66.3 June 2016* 2.2.3 45 56 98 66 

University Transfers  489 June 2016* 2.2.3 477 473 516 489 

identified in the framework. Harbor will establish these goals in June 2016. 

 

Data Element   Definition of the measure 

Course Completion Rate 

who received a grade. 

Program Completion 

Rate  

Percentage of degree, certificate and/or transfer-seeking students tracked for six 

years through who completed a degree, certificate or transfer-related outcomes 

CTE completion rate  

 

Percentage of students completing more than eight units in courses classified as 

career technical education (or apprenticeship) in a single discipline tracked for six 

years who completed a degree, certificate, apprenticeship or transfer-related 

outcomes 

Degrees Awarded  Number of Associate degrees awarded 
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Certificates Awarded  Number of Chancellor's Office approved certificates awarded (12+ units) 

University Transfers  Number of students who were enrolled at Harbor and then transferred to a 4-year 

University 

 

College-level data provide direction and guidance for institutional planning and are used as a snapshot 

of college performance in achieving the mission. These data are summarized by the college and 

published in the College Annual Profile. [College profile citation] Student achievement data are 

published annually by the State in the Student Success Scorecard. [CCCCO website] Both 

publications are provided to the college through the college website [Faculty/Staff page] and reviewed 

annually in presentations to college-wide activities and meetings [Opening Day activities, and other 

governance presentations]  

 

Measures such as course completion are applied at the program level and are used in the college 

program review process in conjunction with institution-set standards to evaluate program performance 

on student achievement data. [Program Review and Planning Manual] College-level measures for 

student achievement data such as the number of degrees or certificates awarded and program 

completion rates are used in the mission renewal and strategic planning processes. [SEMP] 

 

Trends in student achievement have been mixed over the last three years. The course completion rate 

has been declining slightly and is comparable to the District average. [District report: Credit Course 

Success Rate, fall 2014] Over three years, the number of degrees awarded has been rising while the 

number of certificates awarded has been declining. At the same time, over three years the College 

Program Completion rate has fluctuated and is below the state average both college-wide as well as in 

disaggregated groups.  

 

In spring 2015, these mixed results were examined more closely in a study of completion conducted by 

the OIE [CITE TIME  TO COMPLETION STUDY ]. This analysis revealed that the average time 

24.8% of degree completers and 21.5% of certificate completers took more than 6 years to complete 

completion rate, students who take more than 6 years to complete their programs are not included in 

the program completion rate.  

https://effectiveness.lahc.edu/academic_affairs/ie/SEMP%20Data%20and%20Analysis/Harbor%20College%20Annual%20Profile%202014.pdf
http://scorecard.cccco.edu/scorecard.aspx
http://www.lahc.edu/facultystaff/index.html
https://effectiveness.lahc.edu/academic_affairs/ie/OIE%20Presentations/Forms/AllItems.aspx
https://effectiveness.lahc.edu/academic_affairs/ie/SEMP%20Data%20and%20Analysis/Goal%202%20Teaching%20and%20Learning%20for%20Success/Goal2-Obj2-Meas3-Other%20Award%20Documents/Goal2-Obj3-Meas1-Time%20for%20Award%20Completion%20Report.pdf
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Chart 1. Total Years for Award Completion: 2013-14 

 

assessment and planning activities. [CPC Minutes approving completion] The findings guided the 

revision of the SEMP which includes a measure for on-time completion (Goal 2, Objective 3, Measure 

number and percent of students completing orientation, assessment and educational plans (Goal 1, 

Objective 2, Measure 1), (2) the percentage of new students successfully enrolling in and completing at 

least on English and Math in their first year (Goal 1, Objective 3, Measure 1), and (3) persistence 

(term to term and year to year; Goal 1, Objective 3, Measure 2). [Planning Task Group documents]  

 

As part of the program review process, any degree or certificate program that does not meet the 

standard is required to review all course offerings to ensure that students can complete all program 

requirements in two years [PR 2.0 Completion Module script]. This requirement address the SEMP 

measure for completion-based class schedules (Goal 1, Objective 1, Measure 3). Additional details 

about the program evaluation are provided in the Program-level Student Achievement Data section. 

 

 

  

32%

53%

0% 20% 40% 60% 80% 100%

Degree

Certificate
Within 1 year

1 Year

2 Years

3 Years

4 Years

5 Years

6 Years or more

https://effectiveness.lahc.edu/cpc/Planning%20Task%20Group/Forms/AllItems.aspx


29 

 

College-level Student Achievement Data Disaggregated , Analysis & Results 
 

Completion 

Disaggregated 

 2004-2005   2005-2006   2006-2007   2007-2008   2008-2009  

Cohort 

Size 

Cohort 

Rate 

Cohort 

Size 

Cohort 

Rate 

Cohort 

Size 

Cohort 

Rate 

Cohort 

Size 

Cohort 

Rate 

Cohort 

Size 

Cohort 

Rate 

Female   550  44.7%   617  42.5% 636  43.9%    667  39.6%  767  39.2% 

Male      343  41.7%       438  39.7%      478  46.7%       601  40.6%       645  37.5% 

< 20 years old      648  47.7%    838  44.9% 905  47.1% 1,007  42.3%   1,121  41.2% 

20 to 24 years old        94  39.4%      93  29.0% 85  36.5% 103  33.0%      141  26.2% 

25 to 39 years old      105  28.6%        75  18.7%   80  36.3%      105  28.6%   92  30.4% 

40+ years old        46  28.3%        49  38.8%  44  36.4%    53  34.0%         58  27.6% 

African American 112  37.5%      147  40.1%      153  39.9%       194  34.0%      176  38.1% 

American 

Indian/Alaska Native 

Supp-

ressed  

0.0% Supp-

ressed  

37.5%        13  30.8% Supp-

ressed  

33.3% Supp-

ressed  

33.3% 

Asian       66  69.7%      66  69.7%        68  70.6%        72  58.3%        74  45.9% 

Filipino        96  44.8%     103  40.8%      104  48.1%      117  41.9%      107  40.2% 

Hispanic       389  36.8%    484  36.2%      537  39.3%       568  35.7%       647  33.5% 

Pacific Islander         18  22.2%        17  41.2%        13  7.7%         28  25.0%         32  28.1% 

White     165  52.7%     168  47.0%      173  55.5% 196  47.4%       212  45.8% 

All Cohort      893  43.6% 1,055  41.3% 1,114  45.1% 1,268  40.1%  1,412  38.5% 

Source: 2015 Los Angeles Harbor College Student Success Scorecard; Revision Date: 4/8/2015  

  

http://scorecard.cccco.edu/scorecardrates.aspx?CollegeID=742#home
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Degrees 

Disaggregated 

2010-11 2011-12 2012-13 2013-14 2014-15 
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Female 397  65.7%      363  66.9% 406  63.7% 499  62.5%  423  61.7% 

Male 207  34.3% 180 33.1% 231  36.3% 299  37.5% 263  38.3% 

< 20 years old 62  10.3% 39  7.2% 64  10.0% 68  8.5% 76  11.1% 

20 to 24 years old 256  42.4% 245  45.1% 323  50.7% 423  53.0% 320  46.6% 

25 to 39 years old 212  35.1% 196  36.1% 193  30.3% 233  29.2% 224  32.7% 

40+ years old 74  12.3% 63  11.6% 57  8.9% 74  9.3% 66  9.6% 

African-American 90 14.9% 74  13.6% 75  11.8% 78  9.8% 72  10.5% 

Asian 109  18.0% 75  13.8% 88  13.8% 124  15.5% 87  12.7% 

Hispanic 211  34.9% 217  40.0% 274  43.0% 352  44.1% 322  46.9% 

Native American/ 

Alaskan 

1  0.2% 1  0.2% 2  0.3% -    0.0% 1  0.1% 

Native Hawaiian/PI 15  2.5% 7  1.3% 4  0.6% 4  0.5% 8  1.2% 

White 102  16.9% 101  18.6% 100  15.7% 116  14.5% 98  14.3% 

Two or More Races 39  6.5% 37  6.8% 54  8.5% 101  12.7% 83  12.1% 

Unknown 37  6.1% 31  5.7% 40  6.3% 23  2.9% 15  2.2% 

No Aid 258  42.7% 225  41.4% 250  39.2% 292  36.6% 252  36.7% 

BOGG Only 67  11.1% 88  16.2% 101  15.9% 148  18.5% 130  19.0% 

PELL Only  3  0.5% 5  0.9% 3  0.5% 6  0.8% 5  0.7% 

BOGG+PELL  276  45.7% 225  41.4% 283  44.4% 352  44.1% 299  43.6% 

Veteran 18  100.0% 23  100.0% 27  100.0% 23  100.0% 22  100.0% 

Total 604  100.0% 543  100.0% 637  100.0% 798  100.0% 686  100.0% 

Source: LACCD Student Information System, Student & Stud_Credit, Stud_Fees_Collect & Ancy_Loans tables. Retrieved September 9, 

2015. Subject to change thereafter. Associate degrees include Associate's in Arts (AA), Associate's in Science (AS), as well as AA & AS for 

Transfer degrees.  
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Female  40  51.3%  39  39.8%  27  48.2%  34  75.6%  21  70.0% 

Male  38  48.7%  59  60.2%  29  51.8%  11  24.4%  9  30.0% 

< 20 years old  7  9.0%  18  18.4%  11  19.6%  5  11.1%  1  3.3% 

20 to 24 years old  21  26.9%  41  41.8%  17  30.4%  11  24.4%  8  26.7% 

25 to 39 years old  30  38.5%  27  27.6%  16  28.6%  17  37.8%  14  46.7% 

40+ years old  20  25.6%  12  12.2%  12  21.4%  12  26.7%  7  23.3% 

African-American  17  21.8%  14  14.3%  12  21.4%  4  8.9%  9  30.0% 

Asian  5  6.4%  5  5.1%  7  12.5%  6  13.3%  3  10.0% 

Hispanic  36  46.2%  51  52.0%  22  39.3%  16  35.6%  10  33.3% 

Native American/ 

Alaskan 

 1  1.3%  -    0.0%  -    0.0%  -    0.0%  -    0.0% 

Native Hawaiian/PI  0.0%  -    0.0%  -    0.0%  -    0.0%  -    0.0% 

White  12  15.4%  14  14.3%  7  12.5%  11  24.4%  2  6.7% 

Two or More Races  2  2.6%  12  12.2%  7  12.5%  7  15.6%  5  16.7% 

Unknown  5  6.4%  2  2.0%  1  1.8%  1  2.2%  1  3.3% 

No Aid  29  37.2%  28  28.6%  20  35.7%  14  31.1%  11  36.7% 

BOGG Only  14  17.9%  24  24.5%  12  21.4%  10  22.2%  1  3.3% 

PELL Only   -    0.0%  1  1.0%  -    0.0%  -    0.0%  -    0.0% 

BOGG+PELL   35  44.9%  45  45.9%  24  42.9%  21  46.7%  18  60.0% 

Veteran  10  100.0%  8  100.0%  2  100.0%  1  100.0%  -    0.0% 

Total  78  100.0

% 

 98  100.0

% 

 56  100.0

% 

 45  100.0

% 

 30  100.0

% 

Source: LACCD Student Information System, Student & Stud_Credit, Stud_Fees_Collect & Ancy_Loans tables. Retrieved September 9, 

2015. Subject to change thereafter. Credit certificates only. 
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Non Distance Education 28,076  64.9% 27,724  66.1% 24,312  67.9% 23,218  67.0% 24,752  67.4% 

Distance Education 3,042  54.0% 3,147  55.9% 2,887  61.3% 3,554  59.7% 3,728  57.8% 

Total 31,118 63.9% 30,871 65.1% 27,199 67.2% 26,772 66.1% 28,480 66.2% 
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Female 334 36.5% 406 32.5% 393 31.6% 383 28.2% 492 24.0% 

Male 200 39.0% 233 38.2% 268 41.4% 316 31.6% 363 28.1% 

< 20 years old 406 39.7% 526 36.9% 539 38.6% 573 30.9% 701 27.4% 

20 to 24 years old 57 31.6% 45 28.9% 58 24.1% 45 33.3% 72 11.1% 

25 to 39 years old 30 30.0% 18 11.1% 26 26.9% 36 16.7% 29 34.5% 

40+ years old 23 26.1% 30 30.0% 20 15.0% 27 22.2% 32 25.0% 

Asian                          28 67.9% 24 45.8% 35 57.1% 34 47.1% 33 36.4% 

African-American               52 51.9% 74 43.2% 76 40.8% 63 33.3% 69 44.9% 

Amer. Indian/Alaska 

Native 

0 0.0% 5 20.0% 7 28.6% 6 33.3% 5 40.0% 

Filipino                       73 34.2% 63 27.0% 69 33.3% 84 22.6% 74 27.0% 

Hispanic                       238 30.7% 298 32.6% 312 27.2% 330 26.4% 402 17.9% 

Pacific Islander               6 16.7% 10 40.0% 4 25.0% 11 36.4% 17 35.3% 

White Non-Hispanic             99 41.4% 127 34.6% 120 46.7% 125 32.0% 160 26.9% 

Unknown                        38 36.8% 38 39.5% 38 44.7% 46 41.3% 95 35.8% 

Total 534 37.5% 639 34.6% 661 35.6% 699 29.8% 855 25.7% 

Source: The California Community Colleges Chancellor's Office MIS Data Mart  

 

Student achievement data are disaggregated by gender, age, and ethnicity and when appropriate or 

available, additional disaggregation is provided by online, disability status, financial status, foster youth 

and military status. These results are published 

Student Success Scorecard and disseminated to the college. Disaggregation of student achievement 

data is used to identify and address achievement gaps among groups. This activity is articulated in 

SEMP Goal 2, Objective 4  Increase equity in successful outcomes by identifying achievement gaps 

and increase in performance of under-performing groups. (ACCJC Policy on Monitoring Institutional 

Performance) 

 

identified the following disproportionately impacted groups: 

¶ Access: Whites, Asian/Pacific Islanders, Foster Youth 

¶ Course Completion: African Americans, Hispanic males, Foster Youth 

¶ ESL/Basic Skills Completion: African Americans, Hispanic, DSPS, Females 

¶ Degree and Certificate Completion: African American, American Indian, Asian/ Pacific Islander 

http://datamart.cccco.edu/Outcomes/Transfer_Velocity.aspx
http://scorecard.cccco.edu/scorecard.aspx
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¶ Transfer: Hispanic, DSPS, Economically Disadvantaged  

 

-17 provides the analysis that was done to identify these groups. 

The Equity Plan details the goals, outcomes and activities that the college has established to address 

the disproportionately impacted groups. [Student Equity Plan 2014-17] Among the programs 

-year experience program, 

and CHAMPS, designed for all student- . 

 

Course completion rates are further disaggregated by delivery method (online) and systematically 

reviewed in the college Program Review process. The institution-set standard for course completion is 

applied to online programs and where programs do not meet the standard, they are required to create 

improvement actions. 

 

Program-level Student Achievement Data, Analysis & Results 
 

Data 

Element   

Program-level 

Analysis Results 

Standard SEMP 

Measure 

2013/ 

2014 

2012/ 

2013 

2011/ 

2012 

Three-yr 

Average 

Associate of Arts 

Degrees  

20% meet standard 

(2/10) 

51.7 2.2.3 79 52 57 63 

Associate of Science 

Degrees  

14%% meet standard 

(3/22) 

6.4 2.2.3 10 7 8 8 

Associate for Transfer 

Degrees  

100% meet standard 

(1/1) 

1.7 2.2.3 0 0 0 0 

Certificates  22% meet standard 

(4/18) 

3.7 2.2.3 4 4 8 5 

Course Completion 59% meet standard 

(48/81) 

65% 2.2.3 65.9% 66.8% 66.8% 66.5% 

Course Completion - 

Online 

NN% meet standard 65% 2.2.3 56.2% 59.3% 61.1% 58.9% 

Licensure Passage Rate 

- Nursing 

Meets standard 85% 2.3.2 100% 98.3% 97.1% 98.5% 

Licensure Passage Rate 

- EMT  

Does not meet 

standard 

60% 2.3.2 57% n/a n/a n/a 

Licensure Passage Rate 

- CNA  

Meet standard 85% 2.3.2 100% 100% 81% 93.7% 

Job Placement Rate NN% meet standard 72.5% 2.3.3 72.8% 69.8% 74.8% 72.5% 

 
 
 

https://effectiveness.lahc.edu/cpc/College%20Plans/StudentEquityPlan2014_2017.pdf
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Measure Definition  

Associate of Arts Degrees  Number of Associate of Arts degrees awarded 

Associate of Science Degrees  Number of Associate of Science degrees awarded 

Associate for Transfer Degrees  Number of Associate for Transfer degrees awarded 

Certificates  Number of Chancellor's Office approved certificates awarded (12+ units) 

Course Completion 

students who received a grade. 

Course Completion - Online Percentage of 

better based on all students who received a grade. 

Licensure Passage Rate - Nursing Passage rate on the NCLEX Nursing licensure exam 

Licensure Passage Rate - EMT   

Licensure Passage Rate - CNA   

Job Placement Rate Based on Perkins IV Core Indicators of Performance Employment Rate. 

 

Student achievement data at the program level are provided to the college through the SEMP Fact 

Book. The Fact Book is published annually and in August 2015 was distributed online to facilitate the 

use of data in the revised, online program review and planning process. [SEMP Fact Book] These data 

are reviewed in the annual college-wide program review process [Planning and Program Review 

Manual].  

College operational units and programs use SEMP measures to evaluate their performance in achieving 

the college mission. The results of this evaluation generate improvement activities that are recorded in 

HAPS to organize and track the program review, planning and resource allocation processes. The 

results of these processes are distributed to appropriate governance, administrative and operational 

groups and individuals for management and oversight. [HAPS documentation] 

 

In the Pilot program, the use of institution-set standards to evaluate program-level performance 

established an assessment-based framework for analyzing college performance. The assessment results 

in degree completion identify the concentration of high-producing programs: 10% of degrees produce 

80% of the awards. The majority of college programs do not meet the degree or certificate standard. 

For course completion, the distribution of results is more even; 41% of programs do not meet the 

standard. For employment data and licensure passage rates, initial results will be reported in winter 

2016.  

 

Where there are institution-set standards for SEMP measures, all units and programs that do not meet 

the standard are required to generate improvement activities. For each measure there are data-analysis 

scripts available for units to use for further understanding of evaluation results. These scripts guide 

https://effectiveness.lahc.edu/academic_affairs/ie/SEMP%20Data%20and%20Analysis/Forms/AllItems.aspx
https://effectiveness.lahc.edu/cpc/haps/SitePages/Program%20Review%202.0.aspx
https://effectiveness.lahc.edu/cpc/haps/SitePages/Program%20Review%202.0.aspx
https://effectiveness.lahc.edu/cpc/haps/SitePages/Home.aspx
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units and programs through additional disaggregated data at both the student and course level. 

[Program Review Pilot documentation] The disaggregated data give the college, units and programs 

additional evidence to use in the planning and resource allocation processes. 

 

The Program Review Pilot process has confirmed the validity of these results and the college-wide 

process in spring 2016 will evaluate all units and programs using institution-set standards. [Future 

CPC Action?] These results will be used to generate unit plans and track the request and allocation of 

resources.  

 

 
Other College-level and Program-level Data, Analysis & Results 
 

Data 

Element   

Level Institution 

Standard 

SEMP 

Measure 

SEMP 

Target 

2014/ 

2015 

2013/ 

2014 

2012/ 

2013 

Three 

Year 

Ave 

Completion rate - 

30 units 

College June 2016 2.2.1 June 2016 65.0% 62.1% 64.2% 63.8% 

Year-to-year 

persistence rate 

Program June 2016 1.3.2 June 2016 64.0% 60.5% 58.4% 61.0% 

     (F15) (S15) (F15)  

Matriculation  

Assessment 

Program 100% 1.2.1 100% 77.3%  67.7%  80.7%  n/a 

Matriculation  

Orientation 

Program 100% 1.2.1 100% 72.8% 65.0% 71.9% n/a 

Matriculation  

SEP 

Program 100% 1.2.1 100% 71.8% 68.0% 77.0% n/a 

identified in the framework. Harbor will establish these goals in June 2016. 

 

Data Element  Definition of the measure 

Year-to-year persistence rate  Percentage of degree, certificate and/or transfer- seeking students tracked for six year 

who enrolled in the first three consecutive terms 

Completion rate - 30 units Percentage of degree, certificate and/or transfer- seeking students tracked for six years 

who achieved at least 30 units. 

Matriculation  Assessment Percentage of new eligible students completing the assessment process 

Matriculation  Orientation Percentage of new eligible students completing orientation 

Matriculation  SEP Percentage of new eligible students completing an abbreviated student educational plan 
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The SEMP identifies additional measures that implement the college mission and are essential 

elements in achieving student success. 

ATD and other state-supported efforts (SSSP, IEPI), the SEMP includes measures that assess a 

transition to college, measures for completion of orientation, assessment and educational planning 

processes help the college to deliver appropriate services (Goal 1, Objective 2, Measure 1). Persistence 

from year to year (Goal 1, Objective 3, Measure 2) and accumulation of 30 units (Goal 2, Objective 2, 

outcomes. 

 

Measures for persistence are improving but below the state average of 71.7%. Completion of 30 units 

performance is similar to the state average of 66.5%. Completion of orientation, assessment and 

education planning performance is COMPARE TO DISTRICT.  

 

In response to these results, the College has developed several college wide initiatives to address the 

needs of new and continuing students, including Harbor Advantage, Harbor Success and CHAMPS

Challenging 

SSSP and ATD plans. [SSSP Plan and ATD documents]  

 

To facilitate unit planning, Student Services and other units of the college review appropriate SEMP 

measures to identify program needs and accompanying improvement activities. These activities are 

recorded in HAPS and results distributed to the appropriate college governance, administrative and 

operational personnel. The Program Review Pilot process has confirmed the validity of these results 

and all Student Services units will participate in the college-wide process in spring 2016. [Future CPC 

Action] 
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Organization of the Self Evaluation 

Process 
  

 
Los Angeles Harbor College is an accredited two-year institution that is authorized to grant associate 

and transfer degrees and certificates and provide workforce development for the Los Angeles South 

Bay community. The 2015-2016 accreditation cycle has given Harbor College an opportunity to 

sustain its campus-wide climate of accreditation.  Sustaining this climate means clarifying accreditation 

principles and how meeting each standard specifically contributes to student success and the overall 

improvement of the college -evaluation process 

invigorated the campus for the life of that specific cycle but then moved to the background as the 

Colle -2016 self-evaluation cycle has placed a stronger emphasis on data and a more thorough 

integration of assessment, review, and improvement into all aspects of college work.  This accreditation 

support of stronger communication and sustained college-wide improvement.   

 

Community and Junior Colleges (ACCJC) occurred in 2012.  As a result of that report and visit the 

college was placed on probation with two recommendations regarding planning and budget.  The 

college submitted a 2013 Follow-up Report that demonstrated a more complete alignment between 

planning and budget.  This alignment is specifically evidenced in the area of human resources where 

the cost of all personnel hires are reflected in and supported by the budget. The campus visit for the 

2013 Follow-Up Report 

recommendations.  As a result, in July 2013 the ACCJC lifted all sanctions, removed the college from 

probationary status, and affirmed its accreditation status.  

 

In 2014-2015 Harbor College was required to submit a 2015 Mid-term Report as part of the 

2015 Mid-term Report affirmed the C

sustained efforts on planning and budget, documented its close and continued monitoring of human 

resource costs, and updated the progress made on the Actionable Improvement Items from the 2012 

self-study.   The ACCJC accepted the mid-term report, no visit to the campus was required, and 

C  
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Simultaneous to the organizing and writing of the 2015 Mid-term Report, the college also began 

preparations for a 2016 comprehensive evaluation.  The timing of the comprehensive report resulted 

from an ACCJC decision to align all nine campuses in the Los Angeles Community College District 

(LACCD) on the same assessment cycle.  Throughout the mid-term and full evaluation cycle an 

Accreditation Steering Committee (ASC) was in place to oversee the writing of the 2015 Mid-term 

Report and to conduct the campus-wide study for the upcoming 2016 comprehensive report.  

 

In order to streamline and encourage campus participation in the accreditation process the ASC 

recommended that the self-study be organized within the C

committees. Rather than form distinct standard committees or teams, the ASC recommended that the 

self-evaluation study would be conducted within the ongoing work of college committees with the clear 

agenda. The chair of each standing committee served as an accreditation co-chair along with an 

administrator appointed by the president. Membership on the committees was scrutinized to assure 

representation from faculty, classified staff, students, and administrators. An accreditation coordinator 

was appointed to each team along with a research analyst from the Office of Institutional Effectiveness 

to supply their research expertise. In the case of Standard IIB-Library and Learning Support Services, a 

specific team that represented a cross section of the College was organized because there is no standing 

committee specifically assigned to that area.  In its recommendation to the College Planning Council 

(CPC) and the faculty Senate, the ASC recommended this model to further integrate accreditation 

awareness into the institution, reinvigorate the communication within the shared governance 

committees, and produce a comprehensive evaluation of the College. This organizational structure was 

approved by both the CPC and the Senate. (Institutional Effectiveness Portal7). 

 

In 2015, the ASC affirmed the appointment of three faculty accreditation coordinators, one who had 

long term experience with accreditation, one who had participated in the process since 2011, and a 

newer faculty member in training.  All three were provided .40 re-assigned time to allow time to 

complete the work.  In summer 2015, the newer faculty member resigned because of external 

circumstances leaving the two coordinators.  One of these coordinators serves as the co-chair of the 

ASC along with the vice-president of academic affairs, who also serves as the accreditation liaison 

officer.  The ASC meets weekly to oversee the evaluation process and insure reporting from the 

assigned committees.  

 

https://effectiveness.lahc.edu/SitePages/Home.aspx
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The 2016 accreditation self-evaluation process began in January 2015. Within the shared governance 

committees the various topics designated within the accreditation standards were presented and 

discussed. The committees assigned to the accreditation standards are identified in the matrix below:  

 

Standard 
Responsible Committee 

(Click for Membership) 
Standard Chair Administrator Coordinators 

Introduction (None) Bobbi Villalobos Bobbi Villalobos 
Jim Stanbery,  
Ellen Joiner 

Standard I.A College Planning Council 
Susan 
McMurray,  
Bob Suppelsa 

Bobbi Villalobos,  
Mercy Yanez 
Edward Pai 

Jim Stanbery,  
Joan Lang 
 

Standard I.B Academic Senate 

Susan 
McMurray,  
William 
Hernandez 

Bobbi Villalobos,  
Priscilla Lopez 
Edward Pai 

Jim Stanbery,  
Rhea Estoya  

Standard I.C Academic Senate 

Susan 
McMurray,  
William 
Hernandez 

Bobbi Villalobos,  
Priscilla Lopez 
Edward Pai 

Jim Stanbery,  
Rhea Estoya  

Standard II.A Academic Affairs Cluster Committee 
Bobbi Villalobos,  
Jim Stanbery 

Stephanie Atkinson-
Alston,  
Sandra Sanchez 

Ellen Joiner,  
Joan Lang 

Standard II.B Standard II.B Team Jonathan Lee Bobbi Villalobos 
Ellen Joiner,  
Rhea Estoya 

Standard II.C Student Services Cluster Committee 
Phyllis Braxton,  
Elizabeth 
Colocho 

Mercy Yanez,  
Corey Rodgers 

Ellen Joiner,  
Rhea Estoya 

Standard III.A 
Human Resources Committee; and  
Administrative Services Cluster 
Committee 

Bob Suppelsa Andrew Sanchez 
Ellen Joiner,  
Joan Lang 

Standard III.B 
Work Environment Committee; and  
Administrative Services Cluster 
Committee 

Brad Young Andrew Sanchez 
Ellen Joiner,  
Joan Lang 

Standard III.C 
Technology Advisory Committee; and 
Administrative Services Cluster 
Committee 

Ivan Clark,  
Bob Suppelsa 

Stephanie Atkinson- 
Alston 

Ellen Joiner,  
Rhea Estoya 

Standard III.D 
Budget Committee; and 
Administrative Services Cluster 
Committee  

Bob Suppelsa,  
Nabeel Barakat 

Sandra Sanchez 
Jim Stanbery,  
Joan Lang 

Standard IV.A College Planning Council 
Susan 
McMurray,  
Bob Suppelsa 

Bobbi Villalobos,  
Mercy Yanez 

Jim Stanbery,  
Joan Lang 

Standard IV.B tǊŜǎƛŘŜƴǘΩǎ /ŀōƛƴŜǘ Otto Lee Mercy Yanez 
Ellen Joiner,  
Rhea Estoya 

Standard IV.C LACCD    

Standard IV.D LACCD    

 

See Appendix A for specific committee membership lists.  
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Committee members were assigned specific sub-standards to investigate, gather evidence, and report 

back to the committee. Because this external research that was conducted outside of the committee and 

reported back, it is difficult to fully note all of the individuals who contributed to this evaluation. In 

addition to committee meetings, phone calls, e-mail requests, and evidence searches engaged people 

across the campus and contributed to this study.  (Attendance sheets)  The Institutional Effectiveness 

Office of the LACCD provided district-wide information and supporting evidence.  Drafts of the 

standards and the evidence were placed on the College website where they could be read and edited 

both on campus and from an external site.  The timeline for the report preparation is below: 

 

Los Angeles Harbor College Accreditation Timeline 2014-2016 

Fall 
2014 

¶ Presentation of fourth draft of 2015 Mid-Term Report at Opening Day. (3 more to follow)  

¶ Weekly meetings of Accreditation Steering Committee to identify administrative responsibilities and strategize 
completion of Mid-term Report (2015) and support for 2016 Self- Evaluation Study. 

¶ Website reorganization. 

¶ College Planning Council (CPC) reviews 2014 evaluation of planning and its recommendations.  

¶ Harbor Success Days- campus-wide discussion of Mid-Term Report; review over revised ACCJC Standards and 
expectations in preparation for 2016 Self-Study. 

Spring 
2015 

¶ CPC approval to incorporate standard work into existing committees; accreditation becomes standing agenda item on 
committees. 

¶ CPC and Senate initiate work on Quality Focus Essay. 

¶ Distribution of standards assigned to committees plus questions for evaluation. 

¶ Weekly meetings of Accreditation Steering Committee to identify progress and obstacles in 2016 Self- Evaluation 
Study. 

¶ Accreditation coordinators meet with standard committees for input and supporting evidence. 

¶ Ongoing web reorganization. 

¶ Submission of Mid-term Report, acceptance by ACCJC, deferral of campus visit.  

¶ CPC authorizes Planning Taskforce to review college planning processes 

Summer 
2015 

¶ Planning Taskforce meets to review 2014 planning evaluation; recommends implementation of planning system to 
streamline existing processes and integrate assessment, program review, and unit planning. 

¶ Accreditation writers complete initial draft of 2016 Self-Study, reviewed by Accreditation Steering Committee; second 
draft with revisions completed by August 20. 

Fall 
2015 

¶ Opening Day presentation by college CEO and accreditation coordinator- campus-wide focus on Quality Focus Items 
and Scorecard data. 

¶ Opening Day Flex presentation How to Speak Accreditation clarifies terminology for campus participants.  

¶ !ŎŎǊŜŘƛǘŀǘƛƻƴΩǎ ¢ƻǇ ¢Ŝƴ video presented at all division meetings on Opening Day.  

¶ Presentation of Scorecard by IE Dean at shared governance committees, discussion of institution set standards and 
use of data as evidence for Self-Study. 

¶ CPC approves the Harbor Assessment-based Planning System (HAPS), using SharePoint software and piloted the 
system in the fall 2015. 

¶ Vetting of second draft of 2016 Self-Evaluation Report to all assigned committees; identify specific issues to be 
addressed within the report. 

¶ Four planning workshops provide training on HAPS; participating units complete pilot project; administrative 
validation of data in pilot. 

¶ Reorganization of college documentation with new software.  

¶ Weekly meetings of Accreditation Steering Committee.  

¶ Vetting of third and fourth drafts of 2016 Self-Evaluation Report to all assigned committees: incorporation of 
committee input and comments.  

¶ Submission of 2016 Self- Evaluation Report to outside reader for review.  

¶ Presentation to Institutional Effectiveness Committee and approval, Nov. 12 

¶ Presentation to LACCD Board, Dec. 9. 

¶ Final formatting and documentation 

Spring 
2016 

¶ Submit completed 2016 Self- Evaluation Study 

¶ Campus meetings review final draft; campus organization to address Quality Action Items 

¶ Continue work on HAPS linking assessment, program review, unit planning, and resource allocation 
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Evidence: 

¶ Institutional Effectiveness Portal 

  

https://effectiveness.lahc.edu/SitePages/Home.aspx
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Organizational Information  
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Los Angeles Community College District (LACCD) Functional Maps 
 
¶ District -College Functional Map 

 

¶ Division: Board of Trustees  

o Unit: Board of Trustees 

 

¶ Division: CFO/Treasurer  

o Unit: Accounting  Accounts Payable, Central Financial Aid, and Payroll 

o Unit: Budget & Management Analysis 

o Unit: CFO/Treasurer 

o Unit: Internal Audit 

 

¶ Division: Deputy Chancellor  

o Unit: ADA Compliance 

o Unit: Business Services 

o Unit: Diversity Programs and Services 

o Unit: Information Technology 

 

¶ Division: Economic and Workforce Development  

o Unit: Workforce Development 

 

¶ Division: Educational Programs and Institutional Effectiveness  

o Unit: Institutional Effectiveness 

o Unit: Educational Support Services 

 

¶ Division: Facilities Planning and Development  

o Unit: Bond Programs 

o Unit: Real Estate Program 

 

¶ Division: Human Resources  

o Unit: Human Resources 

 

¶ Division: Office of the Chancellor  

https://effectiveness.lahc.edu/cpc/accreditation/Standard%20Drafts/Accreditation%202016/Evidence/Introduction/Functional%20Maps/District-College%20Functional%20Map.pdf
https://effectiveness.lahc.edu/cpc/accreditation/Standard%20Drafts/Accreditation%202016/Evidence/Introduction/Functional%20Maps/FA%20-%20Board%20of%20Trustees%20-%20For%20Review.pdf
https://effectiveness.lahc.edu/cpc/accreditation/Standard%20Drafts/Accreditation%202016/Evidence/Introduction/Functional%20Maps/FA%20-%20Accounting%20-%20AP,%20CFA,%20Payroll%20-%20For%20Review.pdf
https://effectiveness.lahc.edu/cpc/accreditation/Standard%20Drafts/Accreditation%202016/Evidence/Introduction/Functional%20Maps/FA%20-%20Budget%20Mgmt.pdf
https://effectiveness.lahc.edu/cpc/accreditation/Standard%20Drafts/Accreditation%202016/Evidence/Introduction/Functional%20Maps/FA%20-%20CFO%20Treasurer%20-%20For%20Review.pdf
https://effectiveness.lahc.edu/cpc/accreditation/Standard%20Drafts/Accreditation%202016/Evidence/Introduction/Functional%20Maps/FA%20-%20Internal%20Audit%20-%20For%20Review.pdf
https://effectiveness.lahc.edu/cpc/accreditation/Standard%20Drafts/Accreditation%202016/Evidence/Introduction/Functional%20Maps/FA%20-%20ADA%20Compliance%20-%20For%20Review.pdf
https://effectiveness.lahc.edu/cpc/accreditation/Standard%20Drafts/Accreditation%202016/Evidence/Introduction/Functional%20Maps/FA%20-%20Business%20Services%20-%20For%20Review.pdf
https://effectiveness.lahc.edu/cpc/accreditation/Standard%20Drafts/Accreditation%202016/Evidence/Introduction/Functional%20Maps/FA%20-%20Diversity%20Programs%20and%20Services%20-%20For%20Review.pdf
https://effectiveness.lahc.edu/cpc/accreditation/Standard%20Drafts/Accreditation%202016/Evidence/Introduction/Functional%20Maps/FA%20-%20Information%20Technology%20-%20For%20Review.pdf
https://effectiveness.lahc.edu/cpc/accreditation/Standard%20Drafts/Accreditation%202016/Evidence/Introduction/Functional%20Maps/FA%20-%20Economic%20and%20Workforce%20Development%20-%20For%20Review.pdf
https://effectiveness.lahc.edu/cpc/accreditation/Standard%20Drafts/Accreditation%202016/Evidence/Introduction/Functional%20Maps/FA%20-%20EPIE%20Institutional%20Effectiveness%20-%20For%20Review.pdf
https://effectiveness.lahc.edu/cpc/accreditation/Standard%20Drafts/Accreditation%202016/Evidence/Introduction/Functional%20Maps/FA%20-%20Educational%20Support%20Services%20-%20For%20Review.pdf
https://effectiveness.lahc.edu/cpc/accreditation/Standard%20Drafts/Accreditation%202016/Evidence/Introduction/Functional%20Maps/FA%20-%20Facilities%20Plng,%20Bond%20Programs%20-%20For%20Review.pdf
https://effectiveness.lahc.edu/cpc/accreditation/Standard%20Drafts/Accreditation%202016/Evidence/Introduction/Functional%20Maps/FA%20-%20Facilities%20Plng,%20Real%20Estate%20-%20For%20Review.pdf
https://effectiveness.lahc.edu/cpc/accreditation/Standard%20Drafts/Accreditation%202016/Evidence/Introduction/Functional%20Maps/FA%20-%20Human%20Resources%20-%20For%20Review.pdf
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o Unit: Office of the Chancellor 

 

 

¶ Division: Personnel Commission  

o Unit: Personnel Commission 

 

¶ Division: The Office of the General Counsel  

o Unit: General Counsel 

  

https://effectiveness.lahc.edu/cpc/accreditation/Standard%20Drafts/Accreditation%202016/Evidence/Introduction/Functional%20Maps/FA%20-%20Chancellor%20%20-%20For%20Review.pdf
https://effectiveness.lahc.edu/cpc/accreditation/Standard%20Drafts/Accreditation%202016/Evidence/Introduction/Functional%20Maps/FA%20-%20Personnel%20Commission%20-%20For%20Review.pdf
https://effectiveness.lahc.edu/cpc/accreditation/Standard%20Drafts/Accreditation%202016/Evidence/Introduction/Functional%20Maps/FA%20-%20General%20Counsel%20-%20For%20Review.pdf
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Certification of Continued Institutional 

Compliance with Eligibility Requirements  

 
 

1.  Authority  
The institution is authorized or licensed to operate as a postsecondary educational institution and to 

award degrees by an appropriate governmental organization or agency as required by each of the 

jurisdictions or regions in which it operates. 

 

Los Angeles Harbor College (LAHC) is a two-year community college operating under the authority 

of the State of California Education Code, Division 7, which establishes the California Community 

College system under the leadership and direction of the Board of Governors.  The Los Angeles 

Community College District (LACCD) Board of Trustees recognizes LAHC as one of the nine 

colleges operating in the District.  The Accrediting Commission of the Community and Junior 

Colleges and the Western Association of Schools and Colleges have continuously accredited the 

College since it received initial accreditation in 1949. Los Angeles Harbor College is currently 

accredited through 2016.  

 

Evidence: 

¶ ACCJC Letter, June 2015 

 
 

2.  Operational Status 

The institution is operational, with students actively pursuing its degree programs. 

 

LAHC was established in 1949 and has operated continuously since then. Student enrollment has 

remained consistent for the past five years, with 10,059 students enrolled in fall 2014.  The College 

awarded 843 degrees and certificates in the 2013-14 academic year, an increase of 150 over the previous 

; there was a decline in the number of 

certificates awarded.  

 

Evidence: 
¶  

 
 
 

http://effectiveness.lahc.edu/cpc/accreditation/Reports%20Submitted%20to%20the%20ACCJC/Letter%20from%20ACCJC%20to%20L.A.%20Harbor%20College%2006_29_15.pdf
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3.  Degrees 

significant proportion of its students are enrolled in them. At least one degree program must be of two 

academic years in length. 

 

The College offers 43 degrees in associate of arts, associate of science, and associate degrees for 

transfer; and 26 certificates of achievement. (Source: 2014-16 LAHC General Catalog) A student 

enrolled full-time can generally complete the degree requirements in two academic years. The College 

has 626 active courses. (Source: Curriculum Committee Chair, list as of 10-10-2015)  In fall 2014, Los 

Angeles Harbor College offered 945 sections affiliated with credit instructional programs, in over 22 

disciplines, ninety- -

were 27,945 enrollments; 96 percent of those enrollments were in courses leading to a degree or 

certificate.  In fall 2013, there were 29,460 enrollments; 96 percent were in courses leading to a degree 

or certificate.  Of the 28,723 enrollments in the fall 2014, 96 percent were enrollments in courses 

leading to a degree or certificate.   

 

All degrees consist of units required for the major or area of emphasis, general education, and degree-

applicable elective units to reach the 60 unit minimum as required in LACCD Board Rules 6201.10, 

6201.13 and 6201.14. Degrees and certificates consist of a core of required courses in a single field of 

study allowing for depth of the subject.  For associate degrees, student must complete a minimum of 18 

units of general education providing a breadth of knowledge outside of the focused major. 

 

 

Evidence: 

¶ SIS Student_Enrollment and Course_Section, 09-18-2015; excludes non-ADA generating sections 

(NOTE: Enrollment = duplicated, graded enrollment; includes credit and non-credit enrollment) 

 
 

4.  Chief Executive Officer 

The institution has a chief executive officer appointed by the governing board, whose full- time 

responsibility is to the institution, and who possesses the requisite authority to administer board 

policies. Neither the district/system chief executive officer nor the institutional chief executive officer 

may serve as the chair of the governing board. The institution informs the Commission immediately 

when there is a change in the institutional chief executive officer. 
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Dr. Otto Lee was appointed President of Los Angeles Harbor College by the governing board of the 

Los Angeles Community College District at its June 25, 2014 meeting with an effective date of August 

ract through June 30, 2017  

 

Authority to operate the College and administer board policies is given to the president in Board Rule 

Board Rules and Administrative Regulations pertaining to campus conduct and may develop 

guidelines, apply sanctions, or take appropriate  

Dr. Lee is a full-time administrator and does not serve on the governing board of the District. LAHC 

is aware of its responsibility to immediately notify the Accrediting Commission when there is a change 

in the chief executive officer appointment and has done so at each leadership change. 

 

Evidence: 

¶ (Board Agenda HRD1 page 23; Board Minutes page 4). 

¶ LACCD Board Rule 9002  pshare ID 811 

 

 
 

5.  Financial Accountability  

The institution annually undergoes and makes available an external financial audit by a certified public 

accountant or an audit by an appropriate public agency. Institutions that are already Title IV eligible 

must demonstrate compliance with federal requirements. 

 

Annual external financial audits by a certified public accountant are conducted of the Los Angeles 

Community College District. Los Angeles Harbor College is not audited as a separate entity. The 

governing board reviews these reports in a regularly scheduled meeting during public session, which 

includes discuss of management responses to any exceptions. The District files audit reports with the 

Los Angeles County Department of Education and any other public agencies as required.   

 

An independent firm conducts audits of the LACCD financial aid programs on an annual basis. The 

most recent audit of the LAHC program was during the 2014-2015 academic year. There were no 

findings in the 2014-2015 as a result of the audit. The LACCD produces a report called the Basic 

Financial Statements and Supplemental Information Audit Reports at the end of each audit period.  

LAHC had a site visit during the last audit cycle. 

 

http://www.laccd.edu/Board/Documents/2013-2014BoardAgendas/20140625-Board-Agenda.pdf
http://www.laccd.edu/Board/Documents/2013-2014BoardMinutes/20140625-Board-Minutes.pdf
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-year cohort default rates 

reshold.  No 

default management plan was required. The 2012 cohort default rates were 21.4 percent; in 2011, the 

default rates were 16.4 percent; and, in 2010, the cohort default rates were 11.6 percent. Additional 

ce with Title IV federal regulations can be found in the 

Policy on Institutional Compliance with Title IV.  

 

Evidence: 

¶ LAHC Default Rates (2010, 2011, and 2012) 

  

https://effectiveness.lahc.edu/cpc/accreditation/Standard%20Drafts/Accreditation%202016/Evidence/Introduction/FinancialAidDefaultRate.pdf
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Certification of Continued Institutional 

Compliance with Commission Policies 
 

Introduction  

As part of the self-evaluation process, Los Angeles Harbor College evaluated its continued compliance 

with the ACCJC policies promulgated both under the standards and aligned with Federal 

activities.1 The College reviewed the Accreditation Reference Handbook, the Manual for Institutional Self 

Evaluation, the Guidebook for Evaluating and Improving Institutions as well as commission literature on 

revisions to existing polices and the development of new policies. 

Commission policies addressed in the LAHC Institutional Self Evaluation Report are divided into 

three categories:  

¶ Policies Embedded in the Accreditation Standards;  

¶ Policies Requiring Separate Coverage; and  

¶ Policies Relevant to the Accreditation Process.2  

Analysis of the Co

are included for each of the categories as appropriate. 

 

Policies Embedded in the Accreditation Standards 

For policies that are embedded in the standards, the College has inserted specific reference to the policy 

where relevant in the self evaluation and noted via footnote the conclusion about compliance.  (See, e.g. 

Standard I.C.12 and ACCJC Policy on Policy on Institutional Integrity and Ethics)  References are 

made with respect to: 1) the alignment with the policy itself and 2) evidentiary compliance with the 

relevant policy elements.3  Evidence of compliance with the embedded policies is integrated in Evidence 

of Meeting the Standard section of the self evaluation and the Analysis and Evaluation section of each 

standard.  

                                                           
1 See, Manual for Institutional Self Evaluation, Section 5.3 F, October 2015 Edition. 

2 See, Manual for Institutional Self Evaluation, ACCJC, October 2015 Edition. 

3 See, Accreditation Reference Handbook, ACCJC, July 2015 Edition. 
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Policies Requiring Separate Coverage 

In addition to the policies that are embedded in the self evaluation, the College addressed separately 

the policies aligned with Federal legislation and regulations.4 Each policy is individually identified as 

Checklist for Compliance with Federal Regulations and Commission Policies. To 

policies, LAHC has both recreated the Checklist and incorporated it into the body of the self-evaluation 

policies are identified in the self evaluation with the evidence of compliance and analysis and evaluation 

5 References are provided in the Checklist to relevant parts 

of the self evaluation which connect the policy elements with the Eligibility Requirements and the 

Standards. Parenthetical references in the standards take the reader back to the Checklist for easy 

transition between portions of the self evaluation report. 

Policies Relevant to the Accreditation Process  

The final category of policies addressed by the College align with the procedures and responsibilities 

relevant to the accreditation process itself.  Three standards include the: 

1. 

ACCJC member institution responsibilities to provide relevant and reliable information to the 

public about institutional quality.  

2. 

Commission practices as part of institutional accreditation, including third-party comments. 

3. 

shared practices of the Commission and the member institutions in the accreditation process.6 

Analysis and evaluation of the compliance with the Policy on Public Disclosure and Confidentiality in the 

Accreditation Process is included in the body of the self evaluation where appropriate and noted via 

footnote regarding the conclusion about compliance.  The Policy on Commission Good Practice in 

Relations with Member Institutions is embedded in the Checklist Item Public Notification of an 

Evaluating Team Visit and Third Party Comment.  Lastly, the Policy on Rights and Responsibilities of 

                                                           
4 See, Manual for Institutional Self Evaluation, Appendix A. 

5 See, Manual for Institutional Self Evaluation, Appendix K. 

6 See, Manual for Self Evaluation, ACCJC, October 2015 Edition 
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ACCJC and Member Institutions is cited where appropriate in the self evaluation and noted via footnote 

regarding the conclusion about compliance. 

Checklist for Compliance with Federal Regulations and Commission Policies 

To assist colleges in Evaluating Compliance with the Federal Regulations and Commission Policies, 

the Accrediting Commission for Community and Junior Colleges (ACCJC) provided a Checklist for 

evaluating status against the requirements described in federal regulations and Commission policies. 

The Checklist covers eight areas of compliance.  

To complete this portion of the self evaluation process, LAHC converted the Checklist for each area 

into a table and used the following codes to evaluate performance related to each component: 

¶ Meets : Current LAHC practices address all of the stated requirements. 

¶ In Progress  

requirements, some additional work is in progress to ensure that LAHC meets all of the 

associated requirements. All of these matters are addressed by the existing systems, procedures 

and practices at LAHC.  Changes in the status will be shared with the visiting team at the time 

of the site visit and with the Commission prior to the June Commission meeting.  

 

 status on each component of the Checklist is reported immediately after each 

Checklist item. The second column of each table contains the description of requirements conveyed via 

ith each federal 

regulation and Commission policy (in italics). The narrative response includes references to other parts 

of the Self-Evaluation Report, where appropriate. A list of evidence associated with each regulation or 

policy is presented for each Checklist item. 
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Public Notification of an Evaluation V isit and Third Party Comment  

Regulation citation: 602.23(b) 

 

1. The institution has made appropriate and timely effort to solicit third party comment in advance of a 

comprehensive evaluation visit. 

 

The College meets this expectation for compliance with Federal Regulation and Commission Policy. 

 

The College provided opportunity to make third party comments about the evaluation visit through 

three key methods: via the Internet, in writing, and verbally. 

 

The Los Angeles Harbor College Accreditation website includes a direct link to the ACCJC website 

third-party comment.  In addition, on November 9, 2015, the College posted an announcement of its 

March 2016 accreditation team visit, a draft of the 2016 Self Evaluation Report, and the following 

statement: 

 

Los Angeles Harbor College is completing its 2016 Self Evaluation Report of Educational 

Quality and Institutional Effectiveness in preparation of a review by the Accrediting Commission 

for Community and Junior Colleges (ACCJC) in March 2016. The accreditation review process 

includes the opportunity for submission of third-party comments. Such comments must be 

submitted in writing and include contact information of the correspondent. The (ACCJC accepts 

comment related to an institution compliance with Eligibility Requirements, Accreditation 

Standards, and Commission Policies at any time. Third-party comments associated with the self-

evaluation review cycle much be received by the ACCJC no later than five weeks before scheduled 

Commission consideration. The form for submitting third-party comment is available on the 

ACCJC website:  

http://www.accjc.org/wp-content/uploads/2013/04/ThirdPartyCommentForm_4-24-13.pdf.    

 

The President notified the public of the opportunity to make a third party comment via a campus wide 

email on December 9, 2015. In addition, the President verbally notified the public at large at the Board 

of Trustees meeting on December 9, 2015. 

 

 

http://www.accjc.org/wp-content/uploads/2013/04/ThirdPartyCommentForm_4-24-13.pdf
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Evidence:  

¶ LAHC website link 

 

2. The institution cooperates with the evaluation team in any necessary follow-up related to the third 

party comment. 

 

To be addressed pending submission of any third-party comments. 

 

Evidence:  

¶  N/A  

 

3. The institution demonstrates compliance with the Commission Policy on Rights and 

Responsibilities of the Commission and Member Institutions as to third party comment. 

 

The College meets this expectation for compliance with Federal Regulation and Commission Policy. 

The College has provided the correct link to the college community and to the public at large so that 

the third party comment can meet the commission requirements

executive officer, has led in meeting this expectation to inform the public in ample time for adequate 

comment before the Commission deadline of receipt no later than five weeks before the scheduled 

Commission consideration or meeting. 

 

Evidence:  

¶ Email to the College 

¶ Board minutes 

¶ Other literature and committee minutes  

 

 

Standards and Performance with Respect to Student Achievement 
Regulation citations: 602.16 (a)(1)(i); 602.17(f); 602.19(a-e) 

(See Standards I.A.2, I.B.5, I.B.7) 

 

1. The institution has defined elements of student achievement performance across the institution, and 

has identified the expected measure of performance within each defined element. Course completion is 

included as one of these elements of student achievement. Other elements of student achievement 
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The College meets this expectation for compliance with Federal Regulation and Commission Policy. 

 

Los Angeles Harbor College established institution-set standards of student achievement performance 

through its participatory governance process. The Student Success Coordinating Committee monitors 

achievement of the standards, identifies areas in need of improvement, and makes appropriate 

recommendations.  The College assesses its institution-set standards through the Harbor Assessment-

based Planning System, which guides the College programs through questions about student 

achievement, learning, and other measures identified in the Strategic Education Master Plan. 

 

Evidence:  

¶ Need CPC meeting minutes, HAPS website and/or planning website, need to post ISS and 

link to that site. 

 

 

2. The institution has defined elements of student achievement performance within each instructional 

program, and has identified the expected measure of performance within each defined element. The 

defined elements include, but are not limited to, job placement rates for program completers, and for 

programs in fields where licensure is required, the licensure examination passage rates for program 

completers. 

 

The College meets this expectation for compliance with Federal Regulation and Commission Policy. 

 

Evidence:  

¶   

 

3. The institution-set standards for programs and across the institution are relevant to guide self-

evaluation and institutional improvement; the defined elements and expected performance levels are 

appropriate within higher education; the results are reported regularly across the campus; and the 

definition of elements are results are used in program-level and institution-wide planning to evaluate 

how well the institution fulfills its mission, to determine needed changes, to allocating resources, and to 

make improvements. 

 

The College meets this expectation for compliance with Federal Regulation and Commission Policy. 
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-set standards establish performance levels that are appropriate within higher 

education. The College utilized three-year averages of as a base point to determine minimum 

expectations for course success, completion, and transfer. Recommendations for the ISS were approved 

through the shared governance process, with final approval by the College Planning Council.  

 

College performance with regards to the institution-set standards is reviewed through various 

governance committees, including the Student Success Coordinating Committee, the Assessment 

Committee, the Academic Senate, and the College Planning Council. (flex day)   

The College has established an integrated planning model in order to effectively use assessment and 

achievement data for program improvements. The Strategic Educational Master Plan (SEMP) 

establishes the standards through which the College mission is evaluated. The goals of the SEMP are 

aligned with the District goals and reflect the institution-set standards. The College uses the Harbor 

Assessment-based Planning System (HAPS), a streamlined assessment process that places the mission 

at the center of all assessment and planning activities and integrates ongoing assessment with program 

review, unit planning, and resources allocation.  Overall college wide evaluation of student achievement 

has been improved through the implementation of SharePoint software that makes data more 

accessible and useable. The new data sharing system ensures that the information on which decisions 

are based identifies disaggregated groups of students.  

 

Evidence:  

¶   

 

4. The institution analyzes its performance as to the institution-set standards and as to student 

achievement, and takes appropriate measures in areas where its performance is not at the expected level. 

 

The College meets this expectation for compliance with Federal Regulation and Commission Policy. 

 

See discussion of institution-set standards above. 

 

Evidence:  

¶  Need CPC minutes; Accreditation matrix, minutes from SSCC, AC, AS, CPC 
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Credits, Program Length, and Tuition 

Regulations citations: 600.2 (definition of credit hour); 602.16(a)(1)(viii); 602.24(e),(f); 668.2; 668.9 

(See ER 3, Standards II.A.5, II.A.6, II.A.9) 

 

1. Credit hours assignments and degree program lengths are within the range of good practice in 

higher education (in policy and procedure). 

 

The College meets this expectation for compliance with Federal Regulation and Commission Policy. 

 

The College awards credit for courses, degrees, and certificates in a manner consistent with standard 

practices in higher education and in compliance with federal and state law. The College complies with 

the 60 semester unit requirements set forth in Title 5, Section 55063 of the California Code of 

Regulations and in the Los Angeles Community College District Board Rule 6201.10.  Course credit 

calculations are described in the College Catalog. A student enrolled full-time can complete degree 

re3quirements within two years. One credit hour of community college work is approximately three 

hours of recitation, study, or laboratory work per week throughout a term of 16 weeks, as required in 

Board Rule 6201.10 

 

Evidence:  

¶  College catalog 

 

2. The assignment of credit hours and degree program lengths is verified by the institution, and is 

reliable and accurate across classroom based courses, laboratory classes, distance education classes, and 

for courses that involved clinical practice(if applicable to the institution). 

 

The College meets this expectation for compliance with Federal Regulation and Commission Policy. 

 

The LAHC Curriculum Committee verifies credit hours and degree program lengths as part of the 

review process for courses and programs. As specified in the Curriculum Handbook, course credits are 

assigned based on the number of lecture or laboratory hours and other performance criteria specified in 

the course outline of record. The Curriculum Committee is charge with the responsibility for applying 

policies and procedures for determining course credits. 

 

Evidence:  

¶  Curriculum Handbook 
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3. Tuition is consistent across degree programs (or there is a rational basis for any program-specific 

tuition). 

 

The College meets this expectation for compliance with Federal Regulation and Commission Policy. 

 

Enrollment and tuition fees are described in the College Catalog and apply to all credit courses and 

degree programs.  The enrollment fee is $46 per unit (as of the 2015-2016 academic year); $190 per 

unit plus the $46 per unit enrollment fee for non-resident students; and $190 per  unit plus the $46 per 

unit enrollment fee and the Board of Trustees adopted $22 per unit fee pursuant to Education Code 

Section 76140 for foreign students. 

 

Evidence:  

¶   

 

formula, both in policy and procedure, and in practice. 

 

The College meets this expectation for compliance with Federal Regulation and Commission Policy. 

 

The College does not offer any clock hour programs. 

 

Evidence:  

¶   

 

5. The institution demonstrates compliance with the Commission Policy on Institutional Degrees and 

Certificates 

 

The College meets this expectation for compliance with Federal Regulation and Commission Policy. 

 

The College complies with the Commission Police on Institutional Degrees and Credits. All degrees 

require a minimum of 60 units. The College determines credit hours based on policies and procedures 

that meet commonly accepted practices in higher education. One unit of credit is equivalent to 54 

hours of student. The College operates on compressed 16-week long semesters. Full-time students are 

enrolled in at least 12 units each semester. 
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Evidence:  

¶ Specific catalog pages,  

¶ Board rules,  

¶ Curriculum Handbook 

 

Transfer Policies 
Regulation citations: 602.16(a)(1)(viii); 602.17(a)(3); 602.24(e); 668.43(a)(ii) 

(See Standard II.A.10) 

 

1. Transfer policies are appropriately disclosed to students and to the public. 

 

The College meets this expectation for compliance with Federal Regulation and Commission Policy. 

 

Harbor College follows the LACCD Board of Trustees rules and regulations regarding transfer of 

credits: Board Rule 673.1 and Administrative Regulations E-93, E-101, E-118, and E-119. The 

 

 

Evidence:  

¶   

 

 2.  Policies contain information about criteria the institution uses to accept credits of transfer. 

 

The College meets this expectation for compliance with Federal Regulation and Commission Policy. 

 

LACCD Board Rule 6703.11 specifies that the District, and therefore the College, only accepts credits 

from accredited institutions recognized by the U.S. Department of Education or the Council on 

Postsecondary Accreditation. The College does not accept credits from non-accredited institutions. 

The Administrative Regulations further detail the various types of credit the College accepts. AR E-93 

outlines the requirements for accepting coursework from a college outside the District; AR E-101 

outlines the requirements for accepting credit for courses taken at institutions of higher learning 

outside of the United States and further specifies that the independent transcript evaluation series used 

must be approved by the California Commission on Teacher Credentialing; AR E-118 outlines the 

requirements for accepting military credits that apply to associate degrees and general education; AR 
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E-119 outlines the requirements for accepting upper-division coursework to meet associate degree 

requirements.  

 

Evidence:  

¶   

 

 

 3. The Institution complies with the Commission Policy on Transfer of Credit. 

 

The College meets this expectation for compliance with Federal Regulation and Commission Policy. 

 

 The College complies with the Commission Policy on Transfer of Credit. The College provides for 

effective transfer of credit that minimizes student difficulties in moving between institutions while 

assuring high quality education. The College has policies and practices in place regarding award and 

transfer of various types of credit. 

 

Evidence:   

¶ Board ARs 

¶ Board Rules 

¶ College catalog 

 

Distance Education and Correspondence Education 
Regulation citations: 602.16(a)(1)(iv), (vi); 602.17(g); 668.38 

 

1. The institution has policies and procedures for defining and classifying a course as offered by 

distance education or correspondence education, in alignment with USDE definitions. 

 

The College meets this expectation for compliance with Federal Regulation and Commission Policy. 

 

Courses are identified by disciple faculty including the method of instruction. The proposed DE 

designated courses are approved by the curriculum committee.  

 

Evidence: 

¶ https://effectiveness.lahc.edu/academic_senate/curriculum/Committee%20Documents/Distanc

e%20Education%20Addendum%20Form.pdf 

https://effectiveness.lahc.edu/academic_senate/curriculum/Committee%20Documents/Distance%20Education%20Addendum%20Form.pdf
https://effectiveness.lahc.edu/academic_senate/curriculum/Committee%20Documents/Distance%20Education%20Addendum%20Form.pdf
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 2. The is an accurate and consistent application of the policies and procedures for determining if a 

course is offered by distance education (with regular and substantive interaction with the instructor, 

initiated by the instructor, and online activi

materials, posting homework and completing examinations, and interaction with the instructor is 

initi ated by the student as needed). 

 

The College meets this expectation for compliance with Federal Regulation and Commission Policy. 

 

As defined by the faculty contract, distance learning is a formal mode of interaction which uses one or 

more technologies to deliver instruction to students who are separated from the instructor and which 

supports regular and substantive interaction between the students and instructor, either synchronously 

or asynchronously. The same quality standards applied to face-to-face courses shall also apply to DL 

courses.  

 

Evidence:  

¶ Agreement between the LACCD and the LAC Faculty Guild Article 40. A.1 & A.3 

¶ Contract: Appendix C-Section II, page 191 

¶ Student evaluation of Online Instructor, page 216 

¶ (Art. 40. A1. & 3) 

 

 3. The institution has appropriate means and consistently applies those means for verifying the identity 

of a student who participates in a distance education or correspondence education course or program, 

and for ensuring that the student information is protected. 

 

The College meets this expectation for compliance with Federal Regulation and Commission Policy. 

 

All end-user interaction with ETUDES is SSL encrypted (HTTPS). All accounts are password 

protected, and users have specific permissions and roles in the course site. While the instructor has 

access to see and edit grades, students in the class do not  other than to see their own grades. 

 

ETUDES 

and employee ids for faculty and email address to create a fuller profile per user). All of this information 
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is checked upon login attempts to ensure that the appropriate user is authorized to gain access to the 

right sites, as per the institutional registrations uploaded securely onto ETUDES 

Data. 

 

Evidence:  

¶ ETUDES privacy policy: http:// ETUDES.org/privacy-statement/ 

 

 4. The technology infrastructure is sufficient to maintain and sustain the distance education and 

correspondence education offerings. 

 

The College meets this expectation for compliance with Federal Regulation and Commission Policy. 

 

The College relies on a third party vendor (ETUDES) to host and provide related services that are 

adequate for maintaining  and sustaining its DE course offerings. 

 

Evidence:  

¶  

 

 5. The institution demonstrates compliance with the Commission Policy on Distance Education and 

Correspondence Education. 

 

The College meets this expectation for compliance with Federal Regulation and Commission Policy. 

 

 distance education provides student services similar to those offered by the college for 

face to face students.  Additionally, the college complies with the state authorization policy to only 

offer classes to those students with which their residence state has authorized 

 

Evidence:   

¶ http://www.lahc.edu/harboronline.html 

¶  

Student Complaints  

Regulation citations: 602.16(a)(1)(ix); 668.43 

 

1. The institution has clear policies and procedures for handling student complaints, and the current 

policies and procedures are accessible to students in the college catalog and online. 

http://etudes.org/privacy-statement/
http://www.lahc.edu/harboronline.html
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The College meets this expectation for compliance with Federal Regulation and Commission Policy. 

 

The Los Angeles Community College District (LACCD) has clear policies and procedures for 

handling student grievances and complaints. Board Rules are accessible online at the District Web site 

under the Board of Trustees link (CP 1). Board Rule 15003, Section I defines prohibited discrimination 

(CP 2). In addition to prohibited discrimination, other student complaints and grievances are described 

About 

LACCD link (CP 3). Administrative Regulations related to student grievances and complaints include 

the following: 

 

¶ Business Services 8 (B-8): Describes the district appeals review process for college decisions 

regarding financial aid appeals (CP 4); 

¶ Educational Services 10 (E-10): Explains the program admissions, academic, health 

 Dismissal and appeal procedures are detailed 

in this regulation under section III. Dismissal (CP 5); 

¶ Educational Services 55 (E-55): Details the procedures for resolving student grievances, 

including grade challenges. Included in this regulation is a list of nine types of complaints that 

are excluded from the E-55 procedures. Students are referred to other Administrative 

Regulations or college offices to address the excluded complaint categories (CP 6); 

¶ Educational Services 71 (E-71): Explains the appeal procedure at the district-level following a 

final residency determination made at a college (CP 7) and, 

¶ Educational Services 100 (E-100): Describes the criteria for serving students with disabilities, 

including appeals of eligibility determination and accommodations (CP 8). 

 

Evidence:  

¶ CP 1 - Board of Trustees Web page  pshare ID 886  

¶ CP 2 -  pshare ID 887  

¶ CP 3 -  pshare ID 892  

¶ CP 4 - B-8 District Office Procedures for Reviewing Campus Decisions on Student Financial 

Aid Appeals  pshare ID 881  

¶ CP 5 - E-10 Registered Nursing Program Standards, p. 5  pshare ID 882  

¶ CP 6 - E-55 Student Grievance Procedures  pshare ID 883  

¶ CP 7 - E-71 Residency Appeal Procedure  pshare ID 884  
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¶ CP 8 - E-100 Criteria for Serving Students with Disabilities, pp. 10-13  pshare ID 885  

 

 

2. The student complaints files for the previous six years (since the last comprehensive evaluation) are 

available; the files demonstrate accurate implementation of the complaint policies and procedures.  

 

The College meets this expectation for compliance with Federal Regulation and Commission Policy. 

 

Student complaint files are on file in the Student Services Office.  

 

Evidence:  

¶   

 

3. The team analysis of student complaint files identifies any issues that may be indicative of the 

 

 

To be determined by the Evaluating Team during the site visit. 

 

Evidence:  

¶   

 

4. The institution posts on its website the names of associations, agencies and governmental bodies that 

accredit, approve, or license the institution and any of its programs, and provides contact information 

for filing complaints with such entities. 

 

The College meets this expectation for compliance with Federal Regulation and Commission Policy. 

 

accreditation status with the ACCJC and other associations is accessible on the 

the Home page.  The statement 

includes contact information and reference to the complaint process, including a direct link to the 

Third Party Comment Form.  (Nursing)  check  

 

Evidence:  

¶   
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5. The institution demonstrates compliance with the Commission Policy on Representation of Accredited 

Status and the Policy on Student and Public Complaints against Institutions. 

 

The College meets this expectation for compliance with Federal Regulation and Commission Policy. 

 

Harbor College complies with the Commission Policy on Representation of Accredited Status and the Policy 

on Student and Public Complaints against Institutions. The College publishes its accreditation status on 

its Accreditation webpage, which is one-click away from the homepage. In addition . . . .  (need to 

finish) 

 

Evidence:  

¶  

 
Institutional Disclosure and Advertising and Recruitment Materials  
Regulation citations: 602.16(a)(1)(vii); 668.6 

(See Standard I.C.2) 

 

1. The institution provides accurate, timely (current), and appropriately detailed information to 

students and the public about its programs, locations, and policies. 

 

The College meets this expectation for compliance with Federal Regulation and Commission Policy. 

 

Evidence:  

¶   

 

2. The institution complies with the Commission Policy on Institution Advertising, Student 

Recruitment, and Representation of Accredited Status 

 

The College meets this expectation for compliance with Federal Regulation and Commission Policy. 

 

Evidence:  

¶   
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3. The institution provides required information concerning its accredited status as described about in 

the section on Student Complaints. 

 

The College meets this expectation for compliance with Federal Regulation and Commission Policy. 

 

Evidence:  

¶   

 

 

Title IV Compliance 

Regulation citations: 602.16(a)(1)(v); 602.16(a)(1)(x); 602.19(b); 668.5; 668.15; 668.16; 668.71 et seq 

(see ER 5, Standards II.B.4; III.D.5-7, 10, 14-16)  

 

1. The institution has presented evidence on the required components of the Title IV Program, 

including findings from any audits and program or other review activities by the USDE. 

 

The College meets this expectation for compliance with Federal Regulation and Commission Policy. 

 

The College completed its annual financial audit for the 2014-2015 with no audit exceptions for the 

financial aid office.  (need evidence)  

 

The College had a program review in 2012-13 and the information required was provided to the 

USDE; however, the review was never officially closed by the USDE. 

 

The District is subject to the annual OMB A-133 audit. The audit allows the auditor to express an 

opinion on compliance for the District. 

 

Evidence:  
¶   

 

2. The institution has addressed any issues raised by the USDE as to financial responsibility 

requirements, program record-keeping, etc. If issues were not timely addressed, the institution 

demonstrates it has the fiscal and administrative capacity to timely address issues in the future and to 

retain compliance with Title IV program requirements. 
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The College meets this expectation for compliance with Federal Regulation and Commission Policy. 

 

egard to student 

financial aid. 

 

Evidence:  

¶   

 

Remedial efforts have been undertaken when default rates near or meet a level outside the acceptable 

range.   

 

The College meets this expectation for compliance with Federal Regulation and Commission Policy. 

 

 cohort default rate for 2012 was 21.4 percent, for 2011 the rate was 16.4 percent, and for 

2010 the rate was 11.6%.  These rates are below the federal requirement (<30%).  The College has 

taken measures to provide additional loan counseling and budget presentations to students in order to 

provide a better understanding of the loan programs to students.   (see ER 5) 

 

Evidence:  

¶   

 

4. Contractual relationships of the institution to offer or receive education, library, and support services 

meet the Accreditation Standards and have been approved by the Commission through substantive 

change if required. 

 

The College meets this expectation for compliance with Federal Regulation and Commission Policy. 

 

are appropriate for an institution of higher education. The District coordinates purchase of 

subscriptions for all nice campuses with the Community College Library Consortium of California, 

and the College renews formal membership agreements on an annual basis.  

 

The Vice President of Administrative Services approves all contract requests after careful review to 
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contract provisions maintain the integrity of programs, services, and operations form the initial contract 

request to final contract approval. The LACCD Board of Trustees requires that all contracts be ratified 

within 60 days of start of the contract, and the College Administrative Services Office ensures all Board 

Rules, District procedures, and College processes are followed.  

 

Evidence: Consortium Agreement, Contract Request Forms signed by VPAS, June 2015 Procurement 

Training, Board Policy on Ratifying Contracts within 60 Days. 

 

Evidence:  

¶   

 

 

5. The institution demonstrates compliance with the Commission Policy on Contractual Relationships 

with Non-Regionally Accredited Organizations and the Policy on Institutional Compliance with Title 

IV.   

 

The College meets this expectation for compliance with Federal Regulation and Commission Policy. 

 

Harbor demonstrates compliance with the Commission Policy on Contractual Relationships with 

Non-Regionally Accredited Organizations as the College has designated personnel with signing 

authority for contracts and such contracts include details regarding the work to be performed or the 

services to be provided, the period of the agreement, and delineate responsibilities for the College and 

the contracted organization.  

 

We have contracted with third party servicers, which are documented in our Federal Student Aid 

Program Participation Agreement, to participate in student financial aid programs. 

 

Evidence:  

¶   

 

 

List of Contracts with Third -Party Providers and Non-Regionally Accredited Organizations  
 
 

(In progress) 
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Standard I:  
Mission, Academic Quality and 
Institutional Effectiveness,  
and Integrity 

 

 

The institution demonstrates strong commitment to a mission that emphasizes student learning and student 

achievement. Using analysis of quantitative and qualitative data, the institution continuously and 

systematically evaluates, plans, and implements, and improves the quality of its educational programs and 

services. The institution demonstrates integrity in all policies, actions, and communication. The 

administration, faculty, staff, and governing board members act honestly, ethically, and fairly in the 

performance of their duties. 
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Standard I.A. Mission 
 
Standard I.A.1 
The mission tion, the 

types of degrees and other credentials it offers, and its commitment to student learning and student 

achievement. (ER 6) 

 

 
Evidence of Meeting the Standard: 
 

a. The Los Angeles Harbor College mission statement8 is as follows: 

transfer degrees, certificates, economic and workforce development, and basic skills instruction.  

Our educational programs and support services meet the needs of diverse communities as 

 

 

b. 

and the 

t associate and transfer degrees, certificates, 

C

assessment of its four institutional learning outcomes9, Communication, Cognition, 

Information Competency and Social Responsibility in a Diverse World, further affirm the 

C  

 

The College determines its intended population through a variety of methods. On an annual 

basis, the College analyzes area demographics along with job data and employment trends to 

determine which programs or services the community needs. This data is also published in the 

SEMP Fact Book10 where they can be accessed by the entire campus.   

 

c. The College mission is listed on discussed at campus committees, professional and staff 

development activities, SLO training seminars, and programs for the College  opening day 

activities. These discussion show continual and increasing dialogue among key College 

constituents regarding the relevance of the mission statement to student learning. Ninety three 

percent of respondents in the 2015 LAHC Campus Climate Survey 

SURVEY LINK  

https://effectiveness.lahc.edu/cpc/accreditation/Standard%20Drafts/Accreditation%202016/Evidence/Standard.I/I.A/I.A.01/LAHC_Mission_and_Goals.pdf
http://www.lahc.edu/facultystaff/slo/institutionalslo.html
https://effectiveness.lahc.edu/academic_affairs/ie/SEMP%20Data%20and%20Analysis/Forms/AllItems.aspx
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Analysis and Evaluation: 
 

The College

consistent with its legal authorization, and is appropriate to a degree-granting institution of higher 

education and the constituency it seeks to serve.  The mission is also the primary focus of the Strategic 

Educational Master Plan (SEMP) and is systematically assessed through an ongoing evaluation of 

institutional learning outcomes. The college regularly reviews its mission statement to insure its 

relevance.  The College meets this standard and ER6. 

 

Evidence Sources: 
 

¶ LAHC Mission Statement 

 

Standard I.A.2 
The institution uses data to determine how effectively it is accomplishing its mission, and whether the 

mission directs institutional priorities in meeting the educational needs of students. 

 

 
Evidence of Meeting the Standard: 
 

a. The College mission is implemented through the Strategic Educational Master Plan (SEMP). 

The SEMP identifies institutional goals and articulates the objectives and performance 

measures that evaluate the achievement of these goals. The goals of the SEMP have been 

aligned with the District goals and also reflect the institution-set standards specified in state 

and federal requirements. College Strategic Educational Master Plan 

 

b. To further the evaluation of its mission, the College piloted the Harbor Assessment-based 

Planning System11 (HAPS) in fall 2015. HAPS is a streamlined assessment process that places 

the mission at the center of all assessment and planning activities and integrates ongoing 

assessment with program review, unit planning, and resource allocation.  

 

c. College-wide evaluation of the mission has been improved through the implementation of 

SharePoint software that makes data more accessible and useable. This new data sharing 

system ensures that the information on which these decisions are based identifies disaggregated 

https://effectiveness.lahc.edu/cpc/accreditation/Standard%20Drafts/Accreditation%202016/Evidence/Standard.I/I.A/I.A.01/LAHC_Mission_and_Goals.pdf
https://effectiveness.lahc.edu/cpc/accreditation/Standard%20Drafts/Accreditation%202016/Evidence/Standard.I/I.A/I.A.02/Strategic_Educational_Master_Plan-2014-2017.pdf
https://effectiveness.lahc.edu/cpc/haps/SitePages/Program%20Review%202.0.aspx
https://effectiveness.lahc.edu/cpc/haps/SitePages/Program%20Review%202.0.aspx
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groups of students including cohorts specially selected and tracked. [SharePoint processing 

examples] 

 

Analysis and Evaluation: 
 

After evaluating its planning processes in 2014, in 2015-16 the College streamlined its planning 

procedures in order to document how effectively the college addresses its mission. This revision 

provides clarification of the College mission, articulation of objectives and performance measures 

within the SEMP; and implementation of an assessment-based planning system (HAPS) that 

integrates SEMP goals with assessment, program review, and unit planning.  A series of orientation 

workshops were held throughout fall 2015 and continue throughout 2016 to provide specific 

instruction on the system. At the completion of the pilot, the results and process were validated.  After 

vetting by the shared governance committees, the process will be incorporated into the Program Review 

Policy and Procedures Manual.  The College meets this standard. 

https://effectiveness.lahc.edu/cpc/haps/SitePages/Program%20Review%202.0.aspx    

 
Evidence Sources: 

¶ College Strategic Educational Master Plan  

 
 

Standard I.A.3 
The 

decision-making, planning, and resource allocation and informs institutional goals for student learning 

and achievement. 

 

 
 
Evidence of Meeting the Standard: 

 

a. The C College mission, 

student success through the Strategic Educational Master Plan (SEMP).  The SEMP 

includes four goals:  1) access and preparation for success, 2) teaching and learning for success, 

3) organizational effectiveness, and 4) resources and collaborations.  These serve as the guiding 

standards for institutional decision-making, planning, and resource allocation. All other 

College plans are directly aligned with the SEMP (see planning diagram p.67).   

   

https://effectiveness.lahc.edu/cpc/haps/SitePages/Program%20Review%202.0.aspx
https://effectiveness.lahc.edu/cpc/accreditation/Standard%20Drafts/Accreditation%202016/Evidence/Standard.I/I.A/I.A.02/Strategic_Educational_Master_Plan-2014-2017.pdf
https://effectiveness.lahc.edu/cpc/accreditation/Standard%20Drafts/Accreditation%202016/Evidence/Standard.I/I.A/I.A.03/LAHC_SEMP_2014-2017_rev072715.pdf
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For example, in order to insure that all faculty hiring is done within the context of the mission, 

the hiring request form submitted to the Faculty Hiring Priorities Committee (FHPC) 

requires that each hiring request be aligned with the mission (Request for Position Form).    In 

order to increase transfer degrees (College goal 1-access and preparation) in the last hiring 

cycle the FHPC prioritized and recommended the hiring of a transfer counselor.  

 

Similarly, to address basic skills instruction (College goal 2- teaching and learning) the Math 

Department was authorized to hire two additional math instructors to support basic skills 

math.  

 

The Office of Economic and Workforce Development supports the mission of the college by 

securing grants that support instructional programs on the campus. Examples of this include: 

Perkins IV monies that are for program improvement and enhancement of career technical 

education programs supporting faculty professional development in their disciplines as well as 

curriculum enhancements.  CCPT grants support the development of enhanced career 

pathways in engineering, industrial design, advanced manufacturing and international trade by 

providing both instructional equipment and supplies as well as faculty professional 

development to assist the faculty in articulating pathways from the K-12 system to the college 

to provide for a better prepared/ college ready student. The H3C TAACCCT grant supports 

the development of clear pathways into the healthcare industry and provided funding for the 

development of the health occupations courses that provide the foundational skills needed to be 

successful in the healthcare industry. The HSI STEM grant has provided instructional 

equipment and  support allowing the faculty to pilot new teaching methodologies, the 

integration of technology in the classroom as well as faculty professional development in the 

use of the technology, just to name a few.  

 

In addition, for fall 2016 hiring, the FHPC prioritized two nursing positions as first and third 

in recognizing the C

nursing program.   

 

b. The Academic Senate and its Curriculum subcommittee, along with the Academic Affairs 

Cluster, oversees curriculum development and programs that sustain the mission including 

https://effectiveness.lahc.edu/cpc/accreditation/Standard%20Drafts/Accreditation%202016/Evidence/Standard.I/I.A/I.A.03/FHPC_Position_Request_Form_rev092415.pdf
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associate and transfer degrees, certificates, economic and workforce development, and basic 

skills instruction. Alignment of the College mission with institutional goals for learning and 

achievement is evidenced by the C

2012-15, Harbor College developed four AS-T and four AA-T degrees. (Associate Degree 

and Certificates of Achievement12). Support services have also expanded to promote access as 

well as student success (Harbor Advantage Program13).   

 

c. Student Services and Administrative Services plans (in particular, the annual Facilities and 

Instructional Technology plans) prioritize services and resources that support all academic 

endeavors and insure their success.   

 

d. The mission statement makes no specific reference to online instruction because distance 

education classes, like traditional classes, are approved through the College planning process, in 

which all College constituencies are represented in accordance with the College Participatory 

Governance Agreement and the College Planning Policy and Procedures Manual.  

 
 
Analysis and Evaluation: 
 

The College meets this standard with its alignment of all College programs (academic, student services, 

and administrative services) within the mission. The four goals articulated by the Strategic Educational 

Master Plan (SEMP) provide the process for evaluating the C

institutional goals and the broader mission for student learning and achievement.  

 

Evidence Sources: 

¶   

 
 
 

Standard I.A.4 
The institution articulates its mission in a widely published statement approved by the governing board.  

The mission statement is periodically reviewed and updated as necessary. (ER6) 

 

Evidence of Meeting the Standard: 
 

a. The College articulates and widely publicizes its mission in the college catalogue and 

schedule.  It is also posted on the college homepage, in numerous locations around the 

campus, and is part of all governance committee agenda templates. The 2015 Campus 

http://curriculum.cccco.edu/ReportsPublic/InventoryReport/Report?CollegeIds=87&TopCodeIdAlpha=&TopCodeId=&ProgramTypes=&ProgramGoalId=&NonCredCertResultId=&submitted=true.
http://curriculum.cccco.edu/ReportsPublic/InventoryReport/Report?CollegeIds=87&TopCodeIdAlpha=&TopCodeId=&ProgramTypes=&ProgramGoalId=&NonCredCertResultId=&submitted=true.
http://www.lahc.edu/studentservices/HarborAdvantage/index.html
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Climate Survey reported a high level of faculty/staff awareness regarding the mission. 

Ninety three percent agreed/strongly agreed with the statement the College provides me 

with information about its mission  Faculty are encouraged to include the mission 

statement on their syllabi, their distance education homepages, and as part of their email 

signature statements.  

 

b. Review of the C

(CPC) in fall 2014.  The new mission statement:  ngeles Harbor College promotes access and 

student success through associate and transfer degrees, certificates, economic and workforce 

development, and basic skills instruction.  Our educational programs and support services meet the 

needs of diverse commu  replaces 

-15 mission statement that read:  

through comprehensive programs that meet the educational needs of the community as measured by 

 

 

Based on input from the various college constituencies, CPC decided that the increased 

specificity of the revised mission statement better reflects the educational focus of the college 

and its institutional commitment to student learning and achievement. Because the College 

does not distinguish between distance education (DE) and traditional classes (other than 

delivery mode) the mission statement makes no specific reference to online instruction. [CPC 

minutes] 

 

After CPC approval the revised mission statement was submitted to the District Institutional 

Effectiveness and Student Success Committee on March 25, 2015 and for full approval by the 

District Board of Trustees on April 15, 2015. [LACCD Institutional Effectiveness and 

Student Success minutes; Board minutes] 

 

c. A concerted effort has been made to assess campus wide awareness of the content and 

relevance of the mission statement.  According to the 2015 College Campus Climate Survey, 

top three goals of the College aligned with the goals identified by respondents as their top 

three. [Sample committee agenda templates; latest Campus Climate Survey results] 

 

 
Analysis and Evaluation: 
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The College regularly reviews, revises, and publishes its mission statement. The current statement was 

openly vetted through the shared governance process and approved by the governing board of the Los 

Angeles Community College District.  The mission clearly reflects the C

student access and achievement.  The integration of the mission goals into the Strategic Educational 

Master Plan has is integrated into the C

assessment data is used to evaluate the mission. The College meets this standard and ER6. 

 

 
Evidence Sources: 

¶   
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Standard I.B. Assuring Academic Quality 

and Institutional Effectiveness  
 
Standard I.B.1 

The institution demonstrates a sustained, substantive and collegial dialog about student outcomes, 

student equity, academic quality, institutional effectiveness, and continuous improvement of student 

learning and achievement. 

 

Evidence of Meeting the Standard: 
 

a. When the College initially instituted its assessment processes, student outcomes dialog along 

with discussions on student equity, academic quality, and overall institutional effectiveness were 

conducted primarily at the discipline or unit level.  A program assessed its designated SLOs or 

implemented and re-assessed. All of these activities were conducted on paper, which 

oftentimes made the information difficult to track.  

 

After reviewing recommendations from the 2013 CPC Planning Evaluation regarding 

institutional effectiveness, the College Planning Council (CPC) determined that the 

assessment and planning process needed better coordination and integration. CPC then 

authorized the formation of a planning taskforce in spring/summer 2015.  The taskforce 

reviewed the CPC evaluation and then explored ways to address its recommendations 

(Planning Evaluation Report, 2012-13).   

 

The taskforce recommended several revisions to improve and sustain its dialog: The 

recommendations included (1) bring the mission front and center of the planning process;  (2) 

align the Strategic Educational Master Plan (SEMP) with the college mission and LACCD  

goals; (3) base the SEMP on specific goals that may be measured with the ongoing assessment 

process; (4) link assessment outcomes, program review, and unit planning with resource 

allocations; and (5) adopt a three-year planning cycle to allow all units to implement the 

SEMP and to assess their programs based upon its measures.  

 

CPC approved the development of Harbor Assessment-based Planning System (HAPS) a 

pilot project conducted in fall 2015 with eight programs. During the pilot, eight programs were 

https://effectiveness.lahc.edu/cpc/accreditation/Standard%20Drafts/Accreditation%202016/Evidence/Standard.I/I.B/I.B.01/PlanningEvaluationReport_2012-13.pdf
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trained in the process of program review based upon assessment results, its link to the mission, 

and familiarized with the SharePoint software that would shift the College from its previously 

paper-based system to a more usable web format. CPC will review the results of the pilot after 

the fall semester in preparation for a full review in spring 2016. 

  

HAPS demons dialog. The 

assessment base system uses SEMP measures to provide a framework for the college-wide 

Program Review process and the analysis of program-level student achievement data. SEMP 

measure analysis provide the basis for dialog and generate improvement actions at the program 

level.  These improvement actions are the basis of college unit planning which then move into 

Cluster planning and ultimately are prioritized by the College Planning Council for resource 

allocation.  HAPS promises to expand the college dialog from the individual unit to a broader 

focus on institutional effectiveness.  

 

 

 
 
Analysis and Evaluation: 

  
The College meets this standard.  The College evaluated its dialog in the areas of student outcomes, 

equity, academic quality, and institutional effectiveness. When the evaluation revealed a need for 

improvement, the College responded by modernizing and streamlining the process.  The Strategic 

Educational Master Plan (SEMP) refocuses the dialog on the mission and places overall institutional 

effectiveness at the center of assessment, program review, and planning. The newly implemented 

Harbor Assessment-based Planning System (HAPS) gives the College a measureable framework to 

evaluate student outcomes, equity, academic quality, and the strengths and weaknesses of the C

efforts toward student achievement. Stronger integrated planning provides a renewed relevancy to the 

College dialog by organizing it into goals that can be measured and tracked directing it toward the 

common goal of student improvement, achieving the mission, and overall institutional effectiveness.  

 

 

Evidence Sources: 

¶   

 
 

 

Standard I.B.2 
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The institution defines and assesses student learning outcomes for all instructional programs and 

student and learning support services. (ER 11) 

 

Evidence of Meeting the Standard: 
 

a. Faculty and staff have defined course, program, and institutional outcomes for all instructional 

programs and student and learning support services. College personnel assess SLOs and SAOs 

on a systematic schedule.  With the revised Harbor Assessment-based Planning System 

(HAPS), student, program, and institutional outcomes are aligned with SEMP and the college 

mission. Student achievement data is disaggregated by relevant demographic and delivery 

methods.  (SEMP Factbook14).  

 

b. HAPS was piloted by several programs in fall 2015 and the entire College in spring 2016.  

This model further integrates the assessment and planning processes with allocation of 

resources. This renewed link between assessment, unit and cluster planning, and resource 

allocation bring stronger coherence to the assessment process as a whole and contributes to 

-  

 

Analysis and Evaluation:  
 

The College defines standards for student achievement and assesses both student and service area 

outcomes. The student learning and program-specific outcomes are published and assessment results 

and strategic improvements are integrated into program review and unit planning.  The College meets 

this standard and ER11.  

 

Evidence Sources: 

¶   

 
 

Standard I.B.3 
The institution establishes institution-set standards for student achievement, appropriate to its mission, 

assesses how well it is achieving them in pursuit of continuous improvement, and publishes this 

information. (ER 11) 

 

Evidence of Meeting the Standard: 
   

a. In 2014-15, the College refocused on institution-set standards by incorporating the standards 

into the Strategic Educational Master Plan (SEMP), which places the standards as key 

https://effectiveness.lahc.edu/academic_affairs/ie/SEMP%20Data%20and%20Analysis/Forms/AllItems.aspx
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measures for program review, unit planning, and resource allocation (SEMP Factbook15).  The 

College established institution-set standards for all required student achievement metrics. At 

various meetings in September 2015, the institution-set standards were reviewed, discussed and 

approved by the Academic Senate, the Student Success Coordinating Committee, and the 

Accreditation Steering Committee, and given final approval by the College Planning Council. 

(meeting minutes, matrix) 

 

The Standards set were based on three-year averages in the student achievement area being 

measured: 

 

Student Achievement  

Standard 

Institution -Set Standard  

2015-2016 

Successful Course Completion Rate 65% 

Number of Degree Recipients 658 

Number of Certificate Recipients 66 

Number of Transfers to CSU, UC, In-State Private, Out-of-
State 

489 

Fall to Spring Persistence 73% 

Fall to Fall Persistence 57% 

Licensure Passage Rates: 
CAN 
EMT 
Nursing 

 
81% 
 
 
98% 

Job Placement Rates 77% 

 

 

The SEMP integration focuses the ongoing assessment processes toward evaluating how the 

College is performing on key measures, including Goal 1: Access and Preparation for Success; 

Goal 2: Teaching and Learning for Success; Goal 3: Organizational Effectiveness; and Goal 4: 

Resources and Collaboration. Integrating institution-set standards into the SEMP allows the 

College to determine how well it  is accomplishing its mission.  

 

The Dean of Institutional Effectiveness presented the College Scorecard data at the Academic 

Senate and the College Planning Council, along with its implications for assessment and 

planning.  The Scorecard, and in particular the completion standard, was also discussed college 

wide at both Opening Day activities. 

 

https://effectiveness.lahc.edu/academic_affairs/ie/SEMP%20Data%20and%20Analysis/Forms/AllItems.aspx
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Distance education (DE) programs and courses are a part of the program review process and 

are evaluated with the same standards and measures as traditional programs.  The goals and 

objectives of DE programs are no different than traditional programs. Courses with both types 

of delivery are assessed in terms of how they address the institution-set standards. 

 

The information is compiled and distributed widely across the campus in the Annual College 

Profile.  The Profile lists the key measures and clarifies where the College stands on these 

indicators. 

 
Analysis and Evaluation: 
 
The dialogue around institution-set standards is college wide.  Basing the SEMP on institution set 

standards clarifies the C  understanding of continuous improvement and insures that students 

who complete programs, no matter how they are offered, achieve the identified outcomes.  Institution-

set standards focus the College on its mission and provide the tools for its evaluation.  Online reporting 

of assessment data contributes to its increased accessibility and use by faculty and staff. The College 

meets this standard and ER 11. 

 

Evidence Sources: 

¶   

 
 

Standard I.B.4 
The institution uses assessment data and organizes its institutional processes to support student 

learning and student achievement. 

 

Evidence of Meeting the Standard: 
 

a. The  mission is articulated by the Strategic Educational Master Plan (SEMP), whose 

measures drive College goals and resource allocation. The SEMP establishes the College 

priorities, provides its data measurement, and establishes the framework for program review.  

Based on analysis of the data, units identify areas for improvement and develop plans based on 

those improvements. 

https://effectiveness.lahc.edu/cpc/College%20Plans/LAHC%20SEMP%202014-

2017%20rev%20072715.pdf  

 

https://effectiveness.lahc.edu/cpc/accreditation/Standard%20Drafts/Accreditation%202016/Evidence/Standard.I/I.B/I.B.03/LAHC_Annual_Profile_2014.pdf
https://effectiveness.lahc.edu/cpc/accreditation/Standard%20Drafts/Accreditation%202016/Evidence/Standard.I/I.B/I.B.03/LAHC_Annual_Profile_2014.pdf
https://effectiveness.lahc.edu/cpc/College%20Plans/LAHC%20SEMP%202014-2017%20rev%20072715.pdf
https://effectiveness.lahc.edu/cpc/College%20Plans/LAHC%20SEMP%202014-2017%20rev%20072715.pdf
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All student achievement data is disaggregated according to the state-required Equity Plan, 

which allows the College to identify those groups that are disproportionately affected and 

create appropriate support activities and programs to improve student success.   

 

Based on Equity Plan data, disproportionately impacted groups at Harbor College include 

African-American males and females; therefore, the College, initiated an Umoja program to 

provide learning and support services to improve African-American student success in the key 

measures of persistence, retention, and completion. (website) 

 

 

 
Analysis and Evaluation: 
 

The College meets this standard by incorporating assessment data into its program review and 

unit planning processes.  Through the SEMP, this process directly aligns data with the district 

and college goals and provides the tools to measure student learning and achievement.  

 
 
Evidence Sources: 

¶   

 
 
 

Standard I.B.5 

The institution assesses accomplishment of its mission through program review and evaluation of goals 

and objectives, student learning outcomes, and student achievement. Quantitative and qualitative data 

are disaggregated for analysis by program type and mode of delivery. 

 

Evidence of Meeting the Standard: 
 

a. The College assesses its mission through its use of the Harbor Assessment-based Planning 

system (HAPS).  This system uses data provided in the Strategic Educational Master Plan 

(SEMP) Fact book and guides College programs through a series of questions organized into 

modules about student achievement, learning, and other measures identified in the SEMP.   

 

Questions within the modules are based on institution-set standards or other performance 

measures established by federal, state, or district requirements that are included in the SEMP.   
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When working through the modules, faculty and staff use assessment data to formulate 

program review results and to develop and record improvement actions that address any results 

that do not meet standards or other requirements. Improvement actions coming out of these 

results form the basis of the yearly unit plan.  

 

In the pilot cycle (fall 2015), unit plans will be validated through administrative review. The 

validated plans are the basis of the annual resource allocation process.  

 

 

Analysis and Evaluation: 

  
The College meets this standard with its revised and implemented assessment-based planning system 

HAPS. HAPS aligns the goals of the College mission with those of the District and establishes 

measurable criteria for these goals within the Strategic Educational Master Plan (SEMP). Assessment 

results are measured using the goals of the SEMP, and if improvement is warranted, the strategies for 

improvement become the basic elements of program review.  Areas that are identified by assessment 

data as needing improvement are noted in the program review, which then correlate with the unit plan 

that uses this data to justify resources needed for improvement.  

 

Evidence Sources: 

¶   

 

 

 

Standard I.B.6 
The institution disaggregates and analyzes learning outcomes and achievement for subpopulations of 

students. When the institution identifies performance gaps, it implements strategies, which may 

include allocation or reallocation of human, fiscal and other resources, to mitigate those gaps and 

evaluates the efficacy of those strategies. 

 

Evidence of Meeting the Standard: 
 

a. Student achievement data are disaggregated by gender, age, and ethnicity, and when 

appropriate or available, additional disaggregation is provided by online, disability status, 

financial status, foster youth, and military status.  
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tudent 

Success Scorecard and disseminated to the College.  Disaggregation of student achievement 

data is used to identify and address achievement gaps among various groups and in the 

C .  

 

b. Equity planning used disaggregated data to identify the following disproportionately impacted 

groups:  

o Access: Whites, Asian/Pacific Islanders, Foster Youth 

o Course Completion: African Americans, Hispanic males, Foster Youth 

o ESL/Basic Skills Completion: African Americans, Hispanic, DSPS, Females 

o Degree and Certificate Completion: African American, American Indian, Asian/ Pacific 

Islander 

o Transfer: Hispanic, DSPS, Economically Disadvantaged  

 

c. Student Equity Plan 2014-2017 provides the analysis that was done to identify these 

groups.  The Equity Plan details the goals, outcomes, and activities that the College has 

established to address the disproportionately impacted groups. Based on the Equity Plan data, 

the College implanted several support program including CHAMPS Challenging Athle  

Minds for Personal Successwhich provide a  with a counselor, enrichment workshops, 

a CHAMPS Success Center for individual and group tutoring, and mentoring. More than fifty 

percent of student a  fall into a disproportionately impacted demographic as indicated in 

the Equity data.  In addition, the College is implementing an Umoji program to address the 

needs of African American students as the Equity data indicates both males and females are 

disproportionately impacted on several of the Equity measures. 

 

Analysis and Evaluation:  
 

The College disaggregates data to identify disproportionately impacted groups.  Based upon this data, 

the College develops and funds specific intervention programs to mitigate those gaps. Thus far, 

retention and persistence data from these interventions is promising. The College meets this standard.  

 

Evidence Sources: 
¶   

 
 
 

https://effectiveness.lahc.edu/cpc/accreditation/Standard%20Drafts/Accreditation%202016/Evidence/Standard.I/I.B/I.B.06/StudentEquityPlan2014_2017.pdf
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Standard I.B.7 

The institution regularly evaluates its policies and practices across all areas of the institution, including 

instructional programs, student and learning support services, resource management, and governance 

processes to assure their effectiveness in supporting academic quality and accomplishment of mission. 

 

Evidence of Meeting the Standard: 
  

a. The College undertook a comprehensive review of planning at a Planning Retreat in 2013.  

Since the Planning Retreat, the College has made several improvements in its policies and 

practices for regular evaluation: 

o Aligned its goals and measures with those in the District Strategic Master Plan via the 

Strategic Educational Master Plan (SEMP). 

o The College Planning Council approved the organization of a taskforce to review the 

planning process and recommend possible areas for revisions.  As a result, the College 

initiated a pilot program of the Harbor Assessment-based Planning System (HAPS) 

that establishes measurable criteria for the goals of the SEMP. HAPS also provides a 

structure for improvement, tied to program review, for areas identified by assessment 

data as needing improvement. HAPS affirms the C

integrated planning, resource allocation, implementation, and re-evaluation. 

o All share governance committees are required, on an annual basis, to complete a 

committee evaluation, and an electronic version of the evaluation tool was 

implemented to ensure wide participation of all committee members. 

 

 

Analysis and Evaluation:  
 

The College maintains a regular focus on evaluating its policies and practices and meets this standard. 

 effectiveness in supporting academic quality and accomplishing 

 ensures that continuous improvement of 

instructional programs, support services, resource allocation, and governance processes is a focus for the 

College. It  was determined through the self- thinking

planning should also include a systematic review of all College policy manuals and the charge, mission, 

and membership of all shared governance committees.  

 

Evidence Sources: 
¶   
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Standard I.B.8 
The institution broadly communicates the results of all of its assessment and evaluation activities so 

that the institution has a shared understanding of its strengths and weaknesses and sets appropriate 

priorities. 

 

Evidence of Meeting the Standard: 
 

a. d a shared 

understanding of the C C

establish a climate of accreditation, the campus engaged in four Harbor Success Days in 2013-

2014.  These events allowed faculty and staff to review accreditation standards in the context of 

, the Dean of Institutional Effectiveness presented the College 

Scorecard in numerous shared governance meetings. The presentation prompted numerous 

questions and discussions concerning the implications of this data for Harbor College. 

(evidence) 

 

b. In establishing the institution-set standards, the Academic Senate and College Planning 

Council held discussions at several meetings to discuss the data and decide on the standards. 

These discussions included a system presentation of data and its implications for institution-set 

standards. Members of the Associated Student Organization participated in the meetings.  

Evidence 

 

c. As of fall 2015, all assessment and evaluation activities are listed at the Effectiveness Portal that 

organizes data in a web-based format. This online format replaces a paper-based 

documentation and improves the timeliness of all reporting. This validated data marks a step 

forward by enabling all campus participants to share common data. Various workshops have 

been provided to train personnel on these improved organizational and documentation 

techniques.   

 

d. The integration of assessment, program review, and unit planning into one system ensures 

ongoing communication at all levels of the campus.  Plans may be easily updated at any time 

which stimulates a dialogue around strengths and weaknesses.    
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Analysis and Evaluation:   
 

The College communicates assessment data via its Effectiveness Portal, assessment website, and in 

campus forums and committees.  A clearer and more useful organization of this data has enhanced its 

accessibility.  As part of its self-evaluation process the College recognized the need for an assigned 

committee to monitor the program review process.  As a result, the charge of the existing Assessment 

Committee was expanded to include program review. The college meets this standard.  

 

Evidence Sources: 
¶   

 

 

Standard I.B.9 

The institution engages in continuous, broad based, systematic evaluation and planning. The 

institution integrates program review, planning, and resource allocation into a comprehensive process 

that leads to accomplishment of its mission and improvement of institutional effectiveness and 

academic quality. Institutional planning addresses short- and long-range needs for educational 

programs and services and for human, physical, technology, and financial resources. (ER 19) 

 

Evidence of Meeting the Standard: 
 

a. The planning model below clarifies the C -based, 

systematic evaluation and planning. The measures included in the Strategic Educational 

Master Plan (SEMP) include all student achievement measures as well as measures that align 

with state required and college functional plans. These measures provide a framework for the 

college-wide program review process and the analysis of program-level student achievement 

data.  

 

b. SEMP measure analysis results are used to generate improvement actions at the program level. 

These improvement actions are the basis of the College unit planning and resource allocation 

processes. All of these activities are organized online in the Harbor Assessment-based Planning 

System (HAPS). HAPS tracks assessment results, unit plans, and the request and allocation of 

resources. Results are summarized for review and oversight by the College administration and 

shared governance process.   
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